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INTRODUCTION

“Every reform in education centres round the teachers and
every advance depends almost solely upon their intelligence,
character and skill.”

Alexander Morgan !

Ideally, teachers should be like poets and painters, born not
made. The natural production rate, however, dees not permit
their supply to be left to chance. Almost z century and a half
ago, one of the pioneers of Scottish teacher training, David
Stow, estimated that only one in fifty of his students had a
natural genius for teaching, but that at the end of a course of
training there were only five out of fifty who could not teach
efficiently.

It could be claimed that teacher education goes back to the
medieval universities, when the Master’s degree was a certifi-
cate of admission to the guild of professional teachers. Indeed,
the arts degree in Scotland was long associated with teaching,
and the parish dominie was respected for his scholarship. Long
before the Reformation, education had been a means of escape
from the natural poverty of the iand, and many Scotsmen were
to be found among the wandering scholars and teachers of
Europe. The Reformation gave a great stimulus to learning.
For centuries, education drew strength from a strong religious
tradition and from a keen popular interest in the nation’s
schools. In astable rural society the schoolmaster ranked next
te the minister, and parents and dominie alike took great pride
in the “lad o’ pairts”.

Teacher training in Scotland came as a by-product of the
factory age. The needs of the spawning child-population of
the streets roused a spirit of missionary zeal. Pioneer Sunday
schools in the slums of Edinburgh and Glasgow gave rise to
day schools, each geared to a distinctive method of teaching.
Day schools in turn expanded into “model” schools for student
observers and sutsequently into full-scale training seminaries.

Y Rise and Progress of Scottish Education. Oliver and Boyd, 1927, p 212,
9
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10 TEACHER TRAINING IN SCOTLAND

Even in its infancy the Scottish movement derived strength
from the study of Continental practice and, during the latter
years of the nineteenth century it was, in its quest for a science
of education, drawn more tow rds the European than the English
pattern.

Today the two systems of teacher training in Sritain remain
distinct. In both England and Scotland, teachier training is part
of a national system of education. The transient visitor to
Scothind has to be reminded that, with a school population of
almost a million, the northern kingdom furms an administrative
unit comparable in size with one of the Scandinavian countrics.
He may nevertheless regard with whimsical interest div ergencies
which impede the two-way traffic of students and teachers
between north and south Britain.! The native-born English-
man or Scot who domiciles himself ove. the border, however,
is soon conscious of the deeper differences revealed in organisa-
tion, atmosphere and personal relationships. Today both
systems face many similar challenges, yet each has its own
particular problems. Even amid the surge of mass communica-
tions and the trend towards uniformity, current practice in the
two countries reflects the vitality of different culture patterns.

Salient features of the Scottish syctem can only be appre-
ciated against the canvas of the past. Firstly, the secular control
of the colleges (apart from the two smaller Roman Catholic
colleges) corresponds to thesimplicity of the “Scottish solution”
to the problem of denominational sclools. Secondly, the
emphasis on intellectual standards and universal qualification
stems, on the one hand, from the traditional respect for learning
and, on the other, from the native belief in the professional, the
trained expert. Thirdly, the pre-cminence of the comprehen-
sive, co-educational day college, is a consequence of the nced
of early industrial society to mass-produce teachers as cheaply
as possible.

In the past, Scottish education was held in high regard for its

! Fewer than 19, of home students in colleges of education in Scotland
came (in 1962-3) from England and Wales and fewer than 19, of home
students in colleges in England and Wales came from Scotland. (The
Robbins Report, Appendix 2 (B), Cmnd 2154 I1-1,69.) There is some move-
ment of teachers, though the migration of English teachers « discouraged by
the fact that certain English qualifications are not recognised by the Scottish
authoritics. Each country has its own salary scales.

Yo
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achievements of widespread literay and academic learning.
Among emigrants, cottish trained teachers were much sought
after and, as headmasters, administraters and inspectors, they
helped tc mould education overseas. Today these associations
are proudly recall d in the older countries of the Commonwealth
which still claim affinity with the traditional ideai, of Scottish
education.

It was particularly experience in rural schools which served
the emigrants well. Training authorities were always conscious
of the need to provide suitable greparation for the rural teacher.
Today preparation is made realistic by special courses of rural
studies and by periods of teaching practice in remoter areas.
Probably no country of similar siz¢ presents such diversity of
school conditions for which teachers must be prepared. With
half the total arca designated “mainly heath and moorland” and
the greater part of the remaining area “mainly rural”, over 40
per cent of the schools have fewer than 100 children {about
17 per cent have fewer than 25 children). At the other ex treme,
among the highly concentrated population in the central helt —
Edinburgh and Glasgow alone account for almost a third of
the entire population - sii vols are large, and even primary
schools may cater for upwards of a thousand children.!

The scale and complexity of the task of colleges of education
today is without parallel. In the 1870s, as training colleges,
they adapted themselves to cater for the rapidly expanding
school system which demanded order, organisation and unity of
method; in the early 1900s, they were remodelled to produce
a hierarchy of teachers corresponding to a stratified school
system. The demands of the past were limited in the carlier
years to the achievements of universal literacy and subsequently
to the provision also of academic secondary education. Today,
when cducation has become part of the social pr.gramme as
well as a necessity of economic survival, teachers ¢ f quality are
required in ever-increasing numbers for a widening arena of
education.

Never has teacher training been subject to so many outside
pressures as at the present time. Never has it been under such
compulsion to re-interpret educational content and to provide

! Scottish Educational Statistics, 1968, table 5.
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12 TEACHER TRAINING IN SCOTLAND

courses-which will challenge students Ly their rigour and their
centemporaiy relevance.  If teachers are to prepare the young
for the varied demands uf technological society they must them-
selves be open to change.  Their education therefore must be
humanistic as wel' as technical, for essentially the quality of
their teaching will depend, as David Stow, the carly pioneer of
training, insisted, on a Iiberal education, on liveliness of mind
and on personal relationships.




Chapter 1
THE SCOTTISH TRADITION OF EDUCATION

THE BACKGROUND

The Scot, unlike the Englishman, is not a man of compromise.
His genius lies in rationality. He looks to first principles rather
than to precedent. He is logical rather than flexible. Historic-
ally his links are with the Continent, and in his philosophical
thinking and in his attitudes he belongs to the European rather
than to the insular tradition.

Scotland was never conquered by the English. Following
the Union of the Crowns in the seventeenth century, the two
countries formed a single political and economic structure in
1707. In religion, law and education, howwver, the native
usages were retained. Thus in Scotland the tradition of cen-
turies of independence was proudly preserved and national
exclusiveness was perpetuated by the moral and intellectual
discipline associated with Church and school.

There was a symboiic difference in the Reformation settle-
ments adopted north and south of the border. The English
erected in the Church of England a middle-way establishment,
which owed much of its breadth and comprchensiveness to the
mixture of old and new. The Scots, on the contrary, broke
completely with the past and in doctrine embraced the logical
system of Calvin. While the English Church, identified with
the Crown and with the nobility, enjoyed a secure dignity, the
Scottish Kirk, poverty-strickenand beset by political adversaries,
had to assert and maintain itself independently of the State.
In the carly years, its very existznce depended on popular alleg-
iance, on the devotion of belicving cungregations. By instruc-
tion of the intellect and by discipline of the will therefore the
Kirk sought to train “a priesthood of all believers”, a people
who could endure, even exult in, the tensions of private judg-
ment and who could strive with unrelaxed aspiration for the

13
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14 TEACHER TRAINING IN SCOTLAND

greaterglory of God. Patriotisim was associated with the Presby-
terian creed.  Perhaps nowhere did Calvinism take root in such
congenial soil as in Scotland. What Burckhardt called “the
certainty of unique chusenness™ gave militancy to the faith and
inspired successive gencrations of Covenanters to defy their
foes.

By elevating the importance of the ordinary man, the Kirk
did much to mould national character, to kindle a desire for
knowledge and to inculcate a sense of purpose and a stern
morality. The Scots became a people of the Book. Natural
austerity was confirmed by the discipline of the Church and
qualitics of sclf-denial, industry and perseverance were branded
in by emphasis on Law, Duty and Restraint. Religion was the
central fibre of life in a people essentially “Hebraic™ in their
outlook, in their disdain for pleasure and in their moral
endeavour.

The requirements of the ministry and the need of an in-
structed laity dcmanded organisation of ¢ducation on a national
level. All irrespective of sex or degree, must be able to read the
word of God. .Allinust be equipped for the duties incumbent on
laymen in the new ecclesiastical system. Education, long asso-
ciated with the Church, was therefore systematically planned
so that family training should be buttressed by the teaching of
the school, by ministerial catechising and by Sabbath exercises.
Already, in 1560, John Xnox in his Book of Discipline had out-
lined a plan for “the vertue and godlie upbringing of the youth
of this Realm”. Rights of parents were to be circumscribed, no
father might “use his children at his own fantasie”. The pattern
of education for rich and poor alike was to consist of parish and
burgh schools, and gifted boys were to procecd to university
“so that the commonwealth may have some comfort by
them”.

Economic difficultics and political upheavals impeded the
execution of the plan. In the burghs, town councils assumed
responsibility for the grammar schools, many of which were of
old foundation, but in the parishes the provision varied. Some-
times the minister acted as schoolmaster, sometimes schools,
which had struggled into existence, foundered amid the violence
and tumult of the times. Yet during the years of conflict with

-3 A




THE SCOTTISH TRADITION OF EDUCATION 15

Episcopacy, the ideal of the parish school was never lost sight
of, and when, at the end of the seventeenth century, Presby-
teriamsm was finally restored, the Kirk assumed as purt of
eeclesiastical organisation the supervision of schools, including
the trial of faith and qualifications of the schoolmaster. Church
and State were as one. By legislation of 1696} thesefore the
heritors of every parish were required to maintain a schoolhouse
and to provide for a schoolmaster a salary fixed at 100 merks
minimum and 200 merks maximuni, in sterling £5.11.1} and
£11.2.3, a sum which, together with school fees, was estimated
to give the same standard of living as a farmer. The State
system of schools and the public office of schoolmaster in Scot-
land thus date from the scventeenth century. By the closing
years of the cighteenth century few parishes in the Lowlands
were without a school.

"Though not compulsory, education was looked upon as a
necessity of life and in some areas “a man would be looked upon
as a monster who could keep his child from means of instruction
within his reach.”? ‘The school was an integral part of the
community, and newcomers quickly fell into the accepted
custom of sending their children. As Dr Thomas Chaliers
later remarked, ““There is more than may appear at first sight,
in the very circumstance of a marked and separate edifice stand-
ing visibly out to the cye of the people, with its farailiar and
often repeated designation. There is also much in the constant
residence of the teacher of recognised office and distinction.”

In a country where many communities were physically isolated
and where there were no great differerces of wealth to separate
rich and poor, the common school was a practical arrangement.
In a very real sense the parish school was a Folkschule, in which
the son of the minister or the laird might share the same bench
as the bare-legged boy of the ploughman or shepherd. Over a
wide arca there was a great respect for learning and family pride
in the son who aspired to the pulpit.

Scotland was a poor country. Many travellers were moved to
comment on the inhospitable conditions, the rigorous climate

Y det for Settling of Schools, William 111, cap 26.

* Report of Select Committee on the State of Education, 1834, p 37. (Evid.
ence of Professor Pillans.)
3 Edinburgh Retiete, June 1827, vol xci, p 108.
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and infertile land. Emerson, for example, remarked on the
contrasts between England and Scotland. He noticed as he
travelled north the poverty and coarseness of the Scots, “the
rapid loss of grandeur of mien and manner”, but he was also
struck by the shrewdness of the people and their “provincial
cagerness and acvteness™.! Reared to the necessity of struggle
and fortified by a sense of divine mission, many Scots owed
their advancement in life to their education and to their spirit
of sclf-help. Some of them got on and got out, and there was
a good deal of truth in Dr Johnson’s saying that the noblest
prospect which a Scotchman ever saw was the high road that
led him to England.

The growth in prosperity of the country in the eighteenth
century was in part attributed to the school system. Inparticular
the parish schools were credited with the high standard of
morality, the sobriety and industry of peasant families who
“considered it worse than death to come on the parish roll”.?
Encrgies, which elsewhere had been spent in rebellion and dis-
affection, in Scotland had been directed to self-help and
enlightcnment, so that, in the words of Macaulay, “wherever the
Scotchman went he carried his superiority with him . . . in
America, in India, in trade and in war, the advantage he derived
from his carly training raised him above his competitors. . . .
Mixed with Englishmen or mixed with Irishmen, he rose to the
top as surely as oil rises to the top of water.”3

THE DOMINIE

What sort of man was the parochial schoolmastes? Much of
course depended on the traditions and prosperity of the area.
The scholarship of many a schoolmaster made him a figure of
distinction. The heritors at his appointment — a comparative
trial if there was more than one candidate — might ask him to
explain one of the Odes of Horace “grammaticallie, logicallie
and rhetoricallie”. At his best he was a university man, who
had attended for one or two sessions even if he had not grad-

' R W Emerson, English Traits. Boston: Phillips, 1857, p 59.

t Alex Chrisuson, The General Diffusion of Knowledge, one great cause of
prosperity of North Britain, P Hill, 1802, p 20.

3 Lord Macaulay's Specches, Longimans, 1886, p 230.
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THE SCOTTISH TRADITION OF EDUCATION 17

uated. He had to subscribe the Confession of Faith,! and he
was licensed by the Presbytery, which approved his appoint-
ment on grounds of faith and which examined his teaching by
annual visitation. His tenure was for life, ad vitam aut culpam,
and, though he was the social inferior of the minister, his
scholarly attainments and recognised office frequently gave him
a position of dignity. The poorer parishes could not attract
scholarly candidates. Sometimes there was a boy in charge
of the school or a man who had little pretension to learning,
but who had once served as a private tutor. Even decayed
tradesman were employed in some of the outlying regions.

The emoluments of the schooln:aster varied from place to
place. Salaries were usually paid at the minimum rate and in
many parishes children’s fees, 1s 6d to 2s a quarter for reading,
with an additional 6d each for writing and arithmetic, and as
much as 3s fur Latin, formed the largest item of remuneration.
Sometimes, too, the master could makea lite profit from
boarding in his house pupils who came from a distance. He felt
the pinch, of course, when children were kept away from school
for a variety of seasonal work, such as herding the cattle, lifting
the “neeps”, cutting and drying the peat. Indeed in some areas
children came to school only for the winter “spate” from
November until spring. Though cases of poverty could be
referred to the Kirk Session, parents, restrained by a sense
of pride, often preferred to send two children on alternate
days for the single fee, or perhaps they despatched only one
of a numerous brood and expected him to teach the rest at
home.

At New Year and Candlemas the traditional children’s
“offerings’ brought in a little extra income and, if he was
fortunate, the dominie might expect an occasional present of
books, a snuff-box or even a suit of clothing from a grateful
parent. Customarily he supplemented his income by acting
as clerk and precentor. Sometimes with his skills in calculating
and book-keeping he was called upon to serve as land-surveyor,
auctioneer or even as temporary factor, but very often he took
on the menial work of beadle, acting as bell-ringer, grave-digger,
keeper of the mort cloth and custodian of the public clock.

v A document of 40 pages of print.
B
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18 TEACHER TRAINING IN SCOTLAND

There were . -huolmasters who were shopkeepers, cattle dealers,
publicans and even smugglers.” At the best, the schoolmaster’s
extra-mural activities kept him in touch with the outside world,
at the worst, they degraded him and brought his office into
disrepute.

The physical conditions in which the parish schoolmaster
worked were often deplorable. In sume localitics a church
steeple, a family vault, a granary, a byre or stable served as a
school. Even when a building was specially erected, it was a
low one-room structure. The furniture usually consisted of
rough wooden benches and a single writing desk. Probably the
description of an Aberdeenshire school, written in the early
nineteenth century by a former pupil, was fairly typical: “A part
of the schoolroom was taken up with a pile of peats. This store
was kept up by each scholar bringing a peat every morning
under his arm. . . . The floor was of earth and usually well worn
into holes. The duty of removing the ashes, kindling the fire
and sweeping the floor devoived on a censor appointed weekly.
The sweeping was mostly confined to the middle space of the
floor, the dust under the desks was rarely disturbed and generally
lay about an inch deep.”® It was little wonder that visitors to
schools referred to the offensive smell, a consequence of the dirt
and lack of ventilation.

To ambitious young men, teaching was a stepping-stone to
the Church. The vocational urge, the scholarly aspirations
associated with the pulpit and the attraction of the minister’s
status and salary, often three or four times that of the school-
master, all spurred him to further study. The common practice
was to combine teaching duties with theological reading and,
during che single session of attendance required at Divinity
Hall, to employ a substitute in the school. There were many
complaints abcut masters who *““could not see the school for the
steeple” and who ‘ound the office of schoolmaster merely a

Y Select Committee on the State of Education, 1838. The investigation
extracted from all the Presbytery books the charges brought against pansh
schoolmastcrs from the beginning of the century. Some of their illicit
actnvities are described 1n ““The Parish Schoolmaster in the Bad Old Days”,
22??%2; Crwickshank, Times Educational Supplement (Scotland), 31 Decem-

* Description of the 1820s, quoted in S S Laurie, Report to the Trustees of
the Dick Bequest, Constable, 1890, pp 58-9.
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THE SCOTTISH TRADI'TION OF EDUCATION 19
convenient means of support, while talents, thoughts and
encrgies were absorbed elsewhere.  Yndeed some advertisements
stated that “applicants must not kave the kirk in view”. Yet
the schools often benefited from the services of aspirants to the
ministry.  “If”, as one defender expressed it, “we have a
succession of young men, cach devoting 8 to 10 years of the
flower of their lives to their laborious office, are we not better
with a series of minds of such strength and culture than we
should be with a whole life destitute, in present occupation or
future occupation, of any antidote to the narrowing influence
of a limited path of duty incessantly trodden?””t In the absence
of a system of promotion within the teaching profession itself,
the Church served the interests of education by attracting able
young men into the schools.

Among the parish schoolmasters there were always a number
who had failed to obtain their qualifications in divinity and who
remained in the schools as “stickit ministers”. Perhaps they
bore their disappointment as best they could, or they becaine
cmbittered even to the extent of losing their usefulness. Indeed
the isolation of their surroundings often bore heavily on many
and the lack of congenial company and of access to books had a
dispiriting cffect on their work. Because he was appointed
ad vitam aut culpam, the parochial schoolmaster was practically
irremovable. The security of his tenure was one of the prized
privileges of office which made him master in his own domain,
able to express himself in his work, but there was little safeguard
against incfficiency. In the absence of any provision for old
age it was customary for the schoolmaster to cling to office
until death despite illhealth or cven senility, and it was not
uncommon to find men in their 70s still teaching without assist-
ance. Possibly the record for service was held by a school-
master in Inverness-shire who, when he died at the age of 89,
had been teaching for 70 years.2 It was true that schools were
subject to annual visitation by the Presbyteries which, in turn,
reported to the General Assembly of the Church. In fact, what
usually happened was that the members of the Presbytery

8‘5 G Allan Menzies, Report to the Trustees of the Dick Bequest, Constable,
1854, p 104.

* Junes Barron, T%e Northern Highlands in the Nineteenth Century, printed
in Inverness, 1907, vol 11, p xxxv.
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20 TEACHER TRAINING IN SCOTLAND

witnessed a well-rehearsed show on which they reported in
perfunctory terms to higher authority.

The Highlands and Islands were a region distinct from the
Lowlands. It was true that in the north-castern counties there
was a great respect for learning and a steady stream of scholars
procecded to the university, but even here, where the school-
master received his salary in kind, it was not unknown in years
of frosted corn for the tenants to dispose of some of their bad
meal to him.! The parish school system was at its weakest in
the West Highlands and in the Islands.  Many of the parishes,
larger even than whole counties of the Lowlands, were so vast
and so intersected by mountain and loch that parish schools
could cater for only a small proportion of the children. Yet
cven in the desolate areas there were among the farmers, inn-
keepers and sheplierds many who appreciated the benefits of
¢ducation and encouraged their children to acquire the means
of self-advancement. Thus on encountering among the
islanders of Coll a tenant whose son made his way cach year to
Aberdeen University, Dr Johnson had been moved to exclaim -
“There is something noble in a young man’s walking two
hund:edmilesand back againevery year forthe sake of learning. 2

The Highlanders, however, were araceapart. Thedisciplines
of learning and religion had donc little to curb their natural
turbulence or to combat their carefree fecklessness, and they
remained content to live at subsistence level.  Lowlanders had
long regarded the Highlands and Western Isles as the home
mission ficld, a sphere for philanthropic and evangelical
endeavour. From the carly years of the cighteenth century they
established through the Socicty in Scotland for Propagating
Christian Knowledge a system of charity schools in an endea-
vour to eatirpate Popish heresy and to inculcate a sense of moral
discipline and urge for sclf-help.

The masters of the schools were poorly paid, often receiving
only £3 a year together with a house, ground for a kailyard and
grass for a cown. Like the parish schoolmasters, they devised
their own methods of teaching. However, since it was difficult

¥ Willianu Barclay, The Schools and Schoobnasters of Banffshire, printed in
Banff, 1925, p ix.

* James Boswell, Journal of a Tour to the Febrides, (first published 1785),
Dert, 1906, vol 11, p 69,
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to recruit enough Gaclic-speaking teachers who were “Men of
Piety, Loyalty, Prudence, Gravity, Competent Knowledge and
Literature”, the Society decided on a form of apprenticeship.
Promising poor scholars were encouraged to stay on at school
and equip themselves for the office of schoolmaster.  Mainten-
ance allowances of “twelve pennies Scots everyday including
Lord’s days” were to be paid to youths of 12 te. 14 during the
first two ycars of preparation, at the end of which they were to
be given a suit of clothes and a pair of shoes. If they stayed on
for a further year, they would receive “cighteen pennies Scots”
cach day together with another suit of clothes and a pair of
shoes.! Some of the boys were maintained briefly while they
observed the teaching in Raining’s School, Inverness, which had
been specially endow :d and was in some respects the model
school of the socicty. The system was a precursor in miniature
of the nineteenth century pupil-teacher system, and, like the
later State scheme, it produced teachers of very limited attain-
ments. Nevertheless, however rudimentary, it is significant 5s
the first recorded attempt at teacher training in Scotland.
Visitors to parish and burgh schools were often impressed by
the Scotsman’s natural flair {or teaching, w hichthey attributed to
national temperament and to intellectual training. The very fact
that the dominie had fought his way to university, often as a boy
of 14 to 15, and once there had endured conditions of physical
discomfort and ioncliness gave him moral stamina and dignity
of character.® He had worked in an atmosphere of competition,
had “scorned delights and lived laborious days™. At his best,
he was an cnergetic devoted teacher, stimulating his pupils to
intensity of effort. His background of struggle, however, often
made him an austere figure, more likely to command the awe
and respect of his pupils than their friendship and affection.
In the smaller towns, the burgh school was often indistinguish-
able from the parish school. It tooh girls as well as boys for
the clementary subjects, though by custom it was only boys

! The State of the Suciety 1n Scotland for Propagating Christian Knowledge,
1729, p 17 et seq.

* Bursaries were particularly numerous at Aberdecn and St Andrews but
the scholar usually took many of his provisions from home. There are
details of a student’s life at St Andrews 1819-26 tn Duncun Dewar, A Student
of St Andrerws 100 vears ago. His Accounts, Jackson, 1926.
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22 TEACHER TRAINING IN SCOTLAND

who were instructed in the “higher branches™, the classics and
mathematics. In the larger towns, the burgh schouls and later
the private subscription schools, the ‘‘academies”, were
exclusively secondary schools.  Indeed Edinburgh had its own
“English™ schools, fceders to the High School.  The position
of Rector of e Edinburgh High School was one of esteem, but
in many burgh schools there was nw viie with the post or even
the title of Rector. Each individual master was a law unto
himsclf, to whom the parents paid fees directly.  Since the
salaries, paid vut of the “comimon good™ by the town councils,
were very sinall, dependence on fees put the teachers on their
mettle, but it alsv led to great rivalry and popularity-hunting
as well as large dasses.  Nevertheless, the burgh schoolmaster,
cven the assistant or “doctor”, was usually a man of learning
and repute who would have resented a pusition of subordination
within the school. “Place-taking™ made the classroom the scene
of great activity, with pupils competing for places by order of
mnerit and especially for the most coveted position of dux.
Unlike many burgh schoolmasters, who taught pupils of
sunilar age, the village dominie was teaching perhaps 30 or more
children of ali ages.  Most children entered school at the age of
6 or 7. "They began with the alphabet, learnt from the cover
page of the Shorter Catechism, specially published under the
tile of “The A B C and Shorter Catechism for catechising such
as are of we=her capacity”. Therceafter they progressed to the
Proverbs of Solomon,! and then to the Bible itsclf. A sprinkling
of the older pupils might be learning Latin and mathematics,
sometimes c¢ven navigation, book-keeping or surveying. Only
a few children learned writing and arithmetic, and they were
joined by “grown up lads”, farin labourets often, who returned
to scheol in the slack season.  Many pupils never progressed
ocyond reading the Catechism or the Proverbs. “Frequently
reading was miserably bad. . .. The scholar stumbling through
the verse as best he could and when he came to a word he could
«all nothing, he was whipped.”® Religion was thus learned at
the cost of bitter tears, and Saturdays, which were specially

! The Proverbs were printed separately and used as a schoolbook for at
least two centuries.
* G Allan Menzies, Report to the Trustees of the Dick Bequest, p 30.
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devoted to the repetition of the Psalms, the Paraphrases and the
Shorter Catechisin, were designated “punishment days”. Of
course, many a child never grasped the meaning of the w ,rds
he memorised.  For the repetition exercise he would be given
the first word. Then in the words of a critic, “he will move on
rapidly like a machine that has been wound up, and, like it,
perhaps continue to move till he regularly runs out. Butinsome
instances before running out, the automaton may unfortunately
become entangled with answers to a very different question. . . .1

Calvinism had always taken a scvere view of human frailty
and in his “godly upbringing” of the young, the schoolmaster
was unsparing in his use of the tawse. Indeed the traditional
asperity of school life was reflected in the expression, “‘Fa
fuppit the laddie?”, meaning “Who whipped the boy?”, that is,
“Who was the boy’s teacher?”” With children working at differ-
entstages, the parish schoolroom was often noisy andin disorder.
Finally, when the master could stand it no longer, he lashed the
worst of the offenders. Frequently he had little patience with
the youngest children and after the briefest instruction left
them to get on in terror of the tawse. For many pupils the
harshness of school life clouded their childhood. It was the
same in the burgh schools, where in later years many who had
risen to fame remembered with revulsion their schooldays.
Lord Cockburn, the famous judge, recalling his youth at
Edinburgh High School at the end of the eighteenth century,
spoke of being stupefied by the daily beatings he received.?
Horace Mann, who wrote admiringly of the Scottish teacher’s
vigour and drive, nevertheless commented on the awesome
discipline. He said, “the general character of the nation was
distinctly visible in the schools. Could the Scottish teacher add
something more of gentleness to his prodigious cnergy and
vivacity, and were the general influences which he imparts to
his pupils modified in one or two particulars, he would become
a model teacher for the world.”?

' John Wood, Acccunt of the Edinburgh Sessional School, Oliver and Boyd,
Sth cdition, 1840, p 61.

* Henry Cockburn, Memorials of His Time, Grant, 1872, pp 3-4.

* Horace Mann, Report of an Educational Tour of Germany, _Frange,
Holland, and of Great Britamn and freland (ed W B Hodgson), Simpkin,
4th edition, 1857, pp 161-2.
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In the higher departments of the large burgh schools it was
custornary for the masters to keep the same pupils year after
year. Promotion to the next cass was a matter of routine and
not of merit. Teaching was by the time-honoured method of
place-taking. ‘I'here was little variety in the course of study
and, despite the introduction of new subjects in the academics,
the classies still carried greatest weight and formed the staple
fare of the majority of schoolboys. Many of them must have
felt like James Nasmyth, the engineer, a pupil at Edinburgh
High School some years after Cockburn. Ile recalled the large
classes of 200 and said, “It was a mere matter of rote and cram.
I lcarnt by heart a number of Latin rules and phrases, but what
I learnt soon slipped from my memory. My young mind was
tormznted by the tasks sct before me.”  Despite the unhappi-
ness of his schooldays, however, he considered he had learnt
much from the neeessity of carrying out disagrecable tashs. He
wrote, “This is an excrcise in carly life that is very useful in
later years”.}

In the parish school the dominie worked in isolation, devising
his own methods, guided only by experience and corrected by
failure. Soumetimes he taught those of his pupils who had
rcached the “higher branches” before the rest of the school
assembled, or after school in the evening. During the day the
“Latin boys'' had to work on their own; the less able became
listless and lost heart, the others won through by sheer persever-
ance.  School ife was thus a preparation for the rigours and
austeritics of university, where survival in the large junior
classes demanded qualities of persistence and toughness.  Know-
ledge was not acquired with leisure and case. It was burnt in
by the red hot iron of necessity. Under the hard husk of
Calvinism, the Scottish scholar often developed acute supple-
ness and excelled in analysis, but he lacked la grande culture and
the power of being dissatisficd with his own possessions.

There were many university students, however, who got no
more than, in modern terminology, a secondary education.  As
“soft milky boys" of 14 or 15 or as ‘‘unkempt lumbering clowns”’
straight from the fields they went ill-prepared for the highest

;l_lamcs Nasmyth, An Autobiography (ed S Smiles), Murray, 1885,
p 8L
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study.! Many stayed for only one or two sessions, but some
had graduated by the age of 18. John Stuart Blackie, who
attended university in Aberdeen in the 1820s, wrote after
further study at Gottingen, *“The scales fell from my eyes. I
perceived that at Marischal College they had degraded the
university pretty much into a school; that they drilled boys
when they might have been stimulating young men; that our
academical system was prominently puerile and our standards
of attainment lamentably low.””*  Blachic was to become a uni-
versity reformer.  Indeed, much of the inpulse for educational
reform in Scotland was to cume from nien sufficiently detached
and indepenident to look critically at existing practice.

Education in Scotland in the pre-industrial age was widely
diffused. Indeed, in the Lowlands, there was almost universal
literacy. Ilowever, the peculiar mixed character of Scottish
cducation and the lack of gradation of schools tended to keep
standards low. Itis easy to sce the faults of the time-honoured
system, the shoddy buildings, the lack of equipment and the
limited curriculum.  Many children must have felt the bodily
and mental weariness of sitting long hours, staring often with
little comprehension at the same page.  The academic tradition
was self-perpetuating, since schools were in charge of men who
had themscelves been reared to the university and who were
often engaged in further study. Visitors criticised the venera-
tion for the classics, and commented on the need for a more
realistic curriculum, designed to improve the rural economy.
“evertheless, they acknowledged the popular character of educa-
tion, secn in the sacrifice of parents and the perseverance of
children, who struggled to school through flood and fell. By
hard work and compctition, by patience and sclf-discipline,
youth learned to shun the pleasures of life. The ethos of the
nation was reflected in its schools.

! J 5 Blackie, Professor of Greek, Ldinburgh University, Letter to the
Rt Hon the Lord Provost and ‘Town Counctl of Ldinburgh, On the Advance-
ment of Learning in Scotland, 1855.

? Anna M Stoddard, Yohn Stiart Blackie, Blackwood, 1896, p 41,
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Chapter 2
THE PIONEERS OF TEACHER TRAINING

JOHN WOOD AND THE EDINBURGH SESSIONAL SCHOOL

The parish system of schools had been geared to a stable rural
so iety. DBy the carly years of the nineteenth century, economic
and social change was transforming conditions of life. Already
in the previous century, commercial growth had brought new
wealth to Scotland. Glasgow in particular had become a centre
of trade with America and the West Indies. Its tobacco and
sugar “barons” had been among the richest merchants in
Britain, and its growing wecalth had been reflected in the cultural
and intellectual life of the city. Yet the population of Glasgow
had increased at a leisurely rate and, even at the beginning of
the century, had reached only 84,000.

Alrcady, however, new industries in the Forth-Clyde valley
were attracting an immigrant population. The Carron Iron-
works in Stirlingshire dated from 1759, the collieries, foundries
and factories of Lanarkshire and Renfrewshire were all attract-
ing labour, while the construction of roads and canals brought
in temporary unskilled workers. The widescale introdu.tion
of steam power coinc.ding with the Napoleonic war stimulated
the growth of manufacturing and the process of urbanisation.
From where did the great mass of people come? The depres-
ston of cottage industries brought many from neighbouring
arcas, others came from further aficid. Highlanders evicted
from the glens to make room for sheep, Irish peasants driven
by seni-starvation to seek a passage to the ncarest mainland
port. Some became skilled workers, highly paid artisans, and
by the principle of sclf-help improved themselves, but many
sank in the alien, harsh environment and sought solace for their
misery and degradation in the dram shops and gambling dens.
Theirs was a sz. age brutalised existence and their young chid-
ren, adrift in the wynds and vennels, were the fletsam and
26
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jetsam of the urban underworld. In the past, the ignorance of
the Highlanders had roused compassion, now the cducational
destitution of many townsfolk was no less coinpelling.

Meanwhile wartime inflation lLiad struck the parish school-
masters,  With salaries unchanged for over a century, their
carnings had sunk to those of agricultural labourers whose
families existed on oatmeal and milk, in trade, even journeymen
were better off.  In the words of the Statistical Adccount (1799),
the schoolniaster’s “cultivated mind, improved sensibility . . .
(his) acquaintance with the comforts of life and previous hopes
of attaining these comforts, all conspired to decpen the gloom of
present poverty”.! By Act of Parliament in 1803, salaries were
raised to [16.13.4 minimum, £22.4.5 maximum, cquivalent
to 1} or 2 chalders of natracal.? Provision was also made for the
regular review of salaries every quarter of a century so that
adjustments could be made depending on the price of oatmeal.
"The schoolmazter, morcover, was to be provided with a house,
a “but an’ ben” (room and kitchen), und he was also to have a
garden of once-fourth of a Scots acre so that he could keep a cow
and grow grain and potatoes for his own use. In order tc extend
education in large parishes, heritors were permitted to raise an
additional £10 a year for the salary of a teacher of a “side”
school.

The Act did nothing to relieve educational destitution in the
towns, and it was left to voluntary enterprise to cater for the
children of the labouring population. Already in the whole
country there were twice as many private schools as parish
schools with twice as many pupils taught in them.® But,
despite the variety of works’ schools and adventure schools in
the towns, there were 50,000 children attending no school.
Many were employed in the bleach fields, dye-works, mines and
foundries, where from the age of 7 upwards they could earn
Is or Is 6d a week, a valuable addition to the family income.
Others were simply wandcring the streets, picking up what they
could by begging or running errands,

The problem of the “lapsed masses” assumed dramatic form

! ] Sinchair, First Statistical Account, vol 21, Creech, 1799, p 506.
t 13rd Geo 111, cap 54.
3 Figures from Parliamentary Digest, 1811,

O

S ——— — S ——
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in Edinburgh at “Hogmanay™ i 1811, when youths, known as
“keelies”, rioted and stormed intv a midnight gathering at the
Tron Clhurch. The law took savage reprisals. Church folk,
however, were stirred by the event to subscribe tuwards Sunday
schools in every parish in the city. The schools, opened in
April 1812, had paid superintendents in charge to cnsure
cflicient scriptural teaching, but their work was severely handi-
capped because the children could not read.  In order therefore
to give the Sunday schools a fair chance, the Kirk Sessiuns of
the city resolved to op.en a day school to teach reading.

Already a new method of teaching large numbers of children
was in vogue, In England, rival socicties representing the
Established Church and the Nonconformist Churches had
launched the monitorial system. Two men, Dr Andrew Bell,
a clergyman of the Church of England (and a native of St
Andrews, where he had also graduated), and Jouseph Lancaster,
a Quaker, cdaimed the distinction of discovering that children
could teach one another.  Their organisation differed in detail
Lancaster’s monitors had charge of 10 children, Bell's of 30 -
but the new system effectively solved the problem of finding
teachers, and it was, of course, cheap. As Lancaster said, “By
this system . . . above 1,000 children may be taught and governed
by one master only.”

Even before Lancaster's visit to Edinburgh in 1812, the
monitorial system had been introduced in the Edinburgh High
School by the Rector, James Pillans.! Appointed in 1810,
Pillans had no previous eaperience of teaching large classes and,
when he took over, the school was in a state of disorder. He
divided his own class, consisting of boys of varying ability, into
groups of 10, each with a monitor in charge. From time to
time the monitors changed their groups so that individuals
could have eaperience of differentinstructors. By acombination
of class and group teaching he proved that the monitorial
principle, interpreted with skill and discrimination, could be as
successfully applied to the teaching of the classics as to the
clementary subjects. Indecd, so popular was his method that
the numbers in his class rose to 250.

! “Ratsonale of Discipline”, in Contributions to the Cause of Education,
Longman, 1856, p 317 et seq.
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He claimed that the monitorial system infused fresh life and
spirit into the school, but he cinphasised that the method could
not be combined with brute force. *“There must be a fecling of
kindliness and confidence between master and scholar. . . . He
must treat his monitors as gentlemen, and they will speedily

become s0.”  Even as Professor of Huinanity at the University, .

he applied the same methods to his large junior classes, though
he digniticd the monitors with the name of “inspectors”. His
own practical experience, and his extensive knowledge of
schools 1n his own country and abroad, made Pillans one of the
powerful advocates of educational reform,

"The inonitorial :ystem was the basis of organisation of the
new day school, opened in Leith Wynd in April 1813, It was
maintained by the Kirk Sessions of the various parishes, cach
of which was allowed to <cnd 5 scholars free of charge and 10
others on payment of Gd 2 month. “The master had a salary of
£15 a year, payable half-yearly. First conducted on the Lan-
casterian model, it was later found more practicable with the
increase of numbers to adopt the larger mionitorial groups of
Bell’s system.  Desks were placed round the walls of the school-
rocm and the rest of the flour was left empty save for the master’s
desk.  ““One half of the scholars always sit at the desks with
their faces to the wall, employed in learning to write or cipher,
while the other half stand on the floor, cither reading or practis-
ing the rules of arithmetic. . . .”" "T'he classes on the floor were
arranged in segments facing the master and in front of each
group stood the monitor and his assistant whose duty it was to
keep order. At the end of one hour the divisions changed over,
and those who had been sitting at desks exchanged places with
those who had stood to read and to spell.!

In 1819, John Wood, an advocate and Sherill of Pecbles,
began visiting the school to luvk after some unemployed appren-
tices who had been put under his care.  His visits became so
frequent that he was soon coming daily to the school, examining
the progress of the children and taking classes himself, He was
troubled by the emphasis on rote learning, and doubted whether
the children “*had been inade such masters of their ow n language
as in future life to give them any pleasure in reading or enable

3 5n Wood, decount of the Edinburgh Sessional School, p 84,
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30 TEACHER TRAINING IN SCOTLAND

them to derive much profit by it”.  His criticism of the mechani-
cal routine of instruction led him to evolve his own “explanatory”
method, with emphusis v understanding the nicaning of words.
The pupil had to be constantly on the alert, ready to answer the
stream of questions which tested his comprehension of a word
or passage and required his re-expression.  He was spurred to
distinguish himsclf by the spirit of competition fostered by
rewards. Wood prepared new textbooks to suit his methods.
After the initial stages, there were “no more tubles of un-
connected words, nor even any more detached sentences™.
Instead, the pupil went straight on to read “interesting and
instructive passages’ of biblical and natural history.

Wood became effective head of the Sessional School, which
in 1824 moved to new premises, a single schoolroom 83 ft by
35 ft, in Market Street By coincidence there survives a descrip-
tion of the environs of the school written by an English medical
student, James Kay, wito was later to make his mark in education.
In 1825, his work as dispensary assistant took him to the nearby
wynds and closes. He has described his visits to the lofty
houses, once the pride of the Old Town, but “now almost
universally converted into barrachks, in the separate rooms of
which lodged the poorest and most suffering portion of the
Scotch and Irish poor”.! Living in conditions of filth and
squalor the slum dwellers were an easy prey to the p: -iodic
outbreaks of fever and cholera.

The children were drawn from among the poorest families.
Wood himself described the daily routine. School hours were
short, from 10 am until noon and from 1 pm to 3 pm, with a
morning session on Saturday. Monitors were required to
attend carlier to prepare the books, slates and pencils and to
receive instruction.  There was in fact a hierarchy of monitors:
a head monitor who was paid 1s a week, monitors who were
paid 6d and assistant monitors, who kept order while the
monitors taught and who were paid 4d.2

Wood infused a new spirit into the monitorial system. For
him the inan was more important than the mechanism. In

! B C Bloomficld (ed), The Autobiography of Sir Fames Kay-Shuttleworth,
Education Libraries Bulletin, supplcmmt seven, University of London
Institute of Education, 1964, p

* John Wood, Account of the Edmburgh Sessional School, p 116.
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Lancasterian schools, the master was “a silent bystander and
inspector”, and in National schools he was forbidden to depart
from the “beautiful and eflicient simplicity” of the system.
Wood, however, insisted that the master must be the very life
and soul of the school, that he “ought seldom or never to be
found in his desk, but always on the floor among his pupils, and
almost always in the act of teaching”.! He was to visit each
class and, in particular, was to examine the lowest class before it
could pass on to a new lesson. No system, he said, could super-
sede “the necessity of diligence or zeal, of carnestness and
kindliness of manner on the part of the instructor”. His
“entivening spirit” must be communicated to the monitors who
were themselves to be capable of correcting their pupils’ answers
and of adapting their illustrations to the “capacities and inclina-
tions’’ of the pupils.

In addition to reading, writing and arithmetic, grammar was
taught by the method of analysis and geography with the aid of
maps. Despite the large numbers in the school (sometimes as
many as 600 children aged between 4 and 14) and the military
precision of the movements following such commands as
“recover slates”, “give pencils”, there were endearing touches
of informality. For example, children who had finished their
allotted tasks were encouraged to consult the classroom library.
Wood wrote, “Times without number when examined by
strangers on matters, which, we were aware, had not fallen
under their instruction in school, have we heard them return
answers which surprised us, and on enquiry we found that their
information had been derived from their library”. Wood also
expressed “secret delight” when a child who had completed his
arithmetic, left his place in order to examine an atlas. Indeed
he advocated, to .2 a contemporary expression, “setting”, and
referred by example to a boy who was in the highest class for
reading but in a lower class for arithmetic.2

Save for the external framework, the “Explanatory” or
“Intellectual System” owed nothing to the original monitorial
method. Ttsemphasis wason the personal qualities of the master
and his understanding of the children. According to Wood it

' ibid, p 192.
* ibid, p 122.
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was “‘natural teaching”, an eatension simply of the instruction
given at the mother’s knee. The approach was enlightened
and sensitive.  Yet, though a lively and vivacious master could
inspire and direct his monitors, could cncourage flexibility of
approach and aptness of illustration, he could not endow them
with the sense of judgment and discrimination which experience
and maturity alone could fuster. The weakness was inherent in
the monitorial organisation.

DAVID STOW AND THE GLASGOW INFANT SCHOOL SOCIETY

The novel methods employed in the Edinburgh Sessional
School had their parallel in Glasgow, in an infant school opened
by David Stow. Like Wood, Stow was stirred to help the
unfortunate children of the city streets.  The son of a Paisley
merchant, born in 1793, he was sent to Glasgow as a young man
to train in one of the leading teatile firms. His daily route took
him through the city streets, where he was appalled by the
squalor and wretchedness which he saw. Urban barbarism,
which was everywhere associated with the factory age, was at its
worst in Glasgow. .Already the extremes of poverty and wealth
were plainly visible: in the cast, the congestion of closes and
wynds, in the west the Georgian mansions and terraces. The
distinction was between “the respectable” and the rest; “on
the one side, an ordered living, comfort and decorum, a church
conneaion and a hope for the next generation; on the other,
spiritual indifference, waste and want”.! In the years after
1815, the “‘economic rhythm” brought recurring crises of
depression and unempluyment, while periodic scourges of fever
and cholera took a deadly toll of the overcrewded, under-
nourished population. It wus an age of turbulence and violence
reaching a climax in the “Radical rising” of 1819.

Stow was one of a number of young men attracted to mis-
sionary and social work by Thomas Chalmers, minister of the
Tron Church, Glasgow. He soonrealised, however, that charity
was a mere eapedient, which could touch only the surface of the
problem, and that the real hope lay in training the young to
resist the viciousness of their surroundings. Accordingly, in

! L) Saunders, Scottish Democracy 1815-40, Oliver and Boyd, 1950, p 111,
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1816, he collected about 30 children into a Sabbath school,
where over a period of years he evolved methods which he was
later to apply in day school. To children arranged in parallel
forms, an anticipation of his later gallery structure, he inter-
preted the Scriptures and made them relevant to everyday life.?
He soon realised, however, that Sunday schools could make
little impression on children exposed to corruption for the rest
of the week, and his thoughts turned to day schools. With the
help of like-minded citizens, he succeeded in 1826 in founding
an Infant School Society, which two years later opened a school
in Drygate, on a site near the Cathedral. Stow was not the first
to establish an infant school in Scotland. Already in 1816, in
connexion with his factory at New Lanark, Robert Owen had
organised an infant or nursery school on enlightened lines, but
his had been an isolated experiment, w holly secular in its inspira-
tion.

For many of his ideas on infant education, Stow drew on the
experience of others.? Fle had visited schools, and he had
studied the children’s litcrature of the period. Much of his
organisation was modelled on Wilderspin’s school in Spital-
ficlds, London, and it was Wilderspin’s help and advice he
sought in the initial stages of the Drygate school. Wilderspin
himself had applied to mass education many of the ideas of
Pestalozzi, including the emphasis on objects and prints, which,
by excrcising the eye, were intended to direct the thoughts and
develop the understanding. While Pestalozzi, in 2 homely
rural sctting, had preserved the family atmosphere of his
school, Wilderspin, in a very different environment, had con-
trived devices for classroom aud playground.

Stow followed Wilderspin in his emphasis on the development
of the senses by the use of pictures and shapes, in his stress on
emotional and physical development by music and movement,
and in his insistence on the employment of a female assistant.
But his fundamental aim was much more explicitly moral and
religious than that of Wilderspin. Whereas the latter had
confined his Bible teaching to a few precepts illustrated by
pictures of miracles, Stow sought to mould character by

! David Stow, The Training System, Blackie, 1845 edition, pp 2-5.
? David Stow, National Education, FHatchard, 1847, p 26 et seq.

C




O

ERIC

Aruitoxt provided by Eic:

34 TEACHER TRAINING IN SCOTLAND

moral training based on the Scriptures, to cultivate habits of
mind and conduct.! For in the same way as the young plant
was nurtured, pruned and watered, so must the child be encour-
aged, curbed and directed.

The Drygate Schoul, which admitted children between 2 and
6, became the model for other infant schools in neighbouring
towns and cities. A master - David Caughie—and his wife were ’
put in charge. The school itself, a transformed cottage, had a
main room specially fitted with a gallery of tiered seats so that a
hundred children could see the master and the illustrations he
used.? There was also a small room for the children’s coats, and
outside the school there was a large gravel playground. In fact
Stow was really breaking new ground, for infant education was
contrary to accepted custom in Scotland. The physical hard-
ships of weather and terrain and the frugality of parents, who
sought maximum value for the fees they paid, had usually
combined to postpone the beginning of schooling to the age of 7.

In his Moral Training published in 1834, a work which went
to many editions under the later title The Training System,
Stow described his “simultancous’ method of teaching a hun-
dred children at once. Books were excluded. Instead the
emphasis was on descriptive narrative, on “picturing out” in
suitable simple and graphic language, and on questioning in
ord-r to ensure that children understood and remembered what
had been taught. A favourite form of question was the ellipsis,
the omission of a vital word or phrase to be filled in by the
children. In fact, pupils were never told anything “which by
analysis, comparison or illustration they can be made to find out
for themselves”.3

Scripture was an essential part of the daily instruction, but
the children were not given the Shorter Catechism to learn.
Stow’s nicthods were more time-consuming than the old-
fashioned memory work, and, in his popular dialogue Granny
and Leesy, Granny expresses the impatience of his critics when
she says: “Ye may keep the weans till they are auld men and

! David Stow, The Training System, pp 14-16.

? Stow claimed this was the first gallery. Granny and Leezy, Longman,
1860 edition, p 65.

;Ian Report of the Glasgow. Educational Society's Normal Seminary, 1836,
p Il
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women, afore they get through the mother’s carritches, let
alone thinking to get through the Shorter Catechism.!

A great variety of secular subjects were taught with the aid of
objects, prints, flora or fauna. Counting was taught by means of
frames of coloured beads, the science of everyday things by
reference to food and articles of furniture, and natural history
with the aid of pictures and specimens. Children were en-
couraged to tend the plants and flowers bordering the play-
ground, and Stow even advocated school museums and expedi-
tions to collect specimens. Sometimes the children were
divided into groups of 5 or 6 under the superintendence of
monitors, so that they could move round and examine pictures
mounted on lesson beards, returning to the gallery at the end of
the lesson for class questions. Rhymes set to well-known tunes
were designed to make learning pleasurable. There was the
multiplication table which began:

“Two times one are two good boys
Who came in time to school;
Two times two are four large swans
Now swimmrng in yon pool.

Two times three are six strong ropes
On which we children swing;

Two times four are eight church bells
How merrily they ring.”

A less happy example, perhaps, was the song set to the tune of
“Scots wha hae” which explained orthography, geometry,
chronology, and so on, ti.e vital word coinciding with the final
beat of each verse.?

Schoolroom routine includ>d marching and singing, clapping
hands and exercises, all design.d to enable the children o “let
off steam’ and make them more cttentive, orderly and obedient.
Indeed, they were rarely in their seats for more than fifteen
minutes at a time without some form of exercise. Physical
exercise, however, was much more than an outlet for super-
fluous energy. It was an essential part of character training for,

! David Stow, Granny and Leezy, p 24.
* The Infant School Magazine, 2nd edition, 1834, pp 160-1 and p 76.
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|
according to Stow, it was no more possible to develop good
habits in children within the restraint of the classroom than it
was “to train a bird to fly in a cage, or a race-horse to run in a
stable™.! The playground was the “uncovered school”, the
“child’s little world™, where unselfconsciously he revealed him-
self. Playground equipment included circular swings, tall
gymnastic poles with six ropes attached.  While children whirled
themselves round, others counted aloud to forty, and then
claimed their turn.  Contemporary prints show the delights of
the “uncovered school™ with the children engaged in a variety
of play. swinging, building with bricks, skipping, gardening, or
even having a tug-of-war with the master who, in his supervision
of the children, often joined in their games.
Observation of children out-of-doors gave him an insight
into character, for he could pick out the solitary children, the
natural leaders and the docile followers. It was an essential part
of his superyvision in the playground to note acts of generosity
or kindness, aggressiyveness or brutality, so that later in the class-
room he could, without mentioning the child by name, com-
ment on some act of unselfishness or misdemeanour. Then he
would appeal to the assembled gallery, to the “sympathy of
numbers”, to arouse appropriate feelings of joy or shame in the
individual concerned.  As the master David Caughie himself
expressed it, the children were the jury, the master the judge.?
Great stress was put on the “sympathy of numbers” which in
early life could be powerfully directed at applying moral
principles and fostering habits of cleanliness and neatness.?
Public opinion was thus substituted for the traditional tawse.
Stow s school with its emphasis on varied curriculum, skilful
organisation and sympathetic contact was thus very different
from the unmethodical, auth.oritarian school regime of the past.
It was very much in contrast, also, to the stark regimentation of
the new monitorial system with its reliance on child instructors.
Essentially, Stow held that teacher and class formed a unity and

! David Stow, National Education, p 6.

? The pnm.xplf. of the jury and the judge was made by David Caughie.
Adidress on the presentation to him on the occa:wn of his Fubilee as a teacher,
6 January 1868. Transcribed from MS by R R

3 He referred to the honesty of the chaldren who lcft the straw bcr?v plants
and blackberry bushes to ripen untouched. David Stow, The Training
System, p 50.
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that as companion and leader the teacher was to inspire confi-
dence in children and .0 superiise them carefully and constantly.
By tact and understanding he was to encourage each child to
control his emotions and to develop his capacity for hard work.
Visitors to the school commented on the devoted “maternal
care” of the schoolmaster’s wife, on the healthy, happy appear-
ance of the young children, and on their obvious pleasure in
attending school.! Iadeed many of the children preferred to
come to school even at holiday time for, they said, “We get
better fun at school than we do in the street; we get swinging,
and balls and tops and all we want”.

Wood and Stow had much in common. Both were men of
substance with a family background very different from that of
so many dominies who had obtainedtheir university class tickets
only by vigorous sclf-discipline and self-denial. They were
inspired not by classical scholarship but by love of humanity.
Both were in sympathy with child nature and were able to
appeal directly to the understanding of the child. They were
alike in requiring of the teacher more than technical skill:
liveliness of mind, fler*bility and, above all, humanity. But
Wood’s emphasis on rivalry, on rewards based on individual
testing, was much more in keeping with the fiercely competitive
tradition of Scottish education. Nor did he eschew corporal
punishment, though he used it sparingly and had no truck with
Lancaster’s elaborate devices of logs and shackles and badges of
disgrace. Stow was much more revolutionary. He excluded
prizes and place-taking which he considered fostered jealousy
and ill-will, and he condemned corporal punishment which
would destroy the desired relationship between tcacher and
pupil. Indeed, his practice was very different from that of
Wilderspin, who confessed that he had found it necessary to
whip even an infant of 15 months.2

On principle, as well as from necessity, both pioncers charged
small school fees, for they felt that parents would value educa-
tion all the more if they paid for it. Fees they found were no
barrier, for children floc..ed to their schools. Indeed it was the

! Committee Book, 1829-31. Entries in manuscript. .
2 Report of the Select Committee ?{:poin!ed to inquire into the Present State
of Fducation of the People in England and Wales, 1835, p 17.
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necessity to cater for large numbers which gave an unfortunate
rigidity to some of their methods. Though Wood described the
monitorial system as the “shell” and the spirit of his teaching
as the ““kernel”, his child instructors were hardly fitted for the
delicacy of their task. By careful selection and training he
claimed they were able to “explain . . . exemplify . . . illustrate,
in a manner which has frequeatly excited the astonishment of
strangers.” Some “apparently slow, idle and heedless™ boys
were transformed by the responsibility of their office.! Yetit is
clear that what they most excelled in was “drilling” and “rivet-
ing attention”. While Wood, with a wide age-range of children,
cassified them, and gave them to immature instructors, Stow
had infants of disparate ages and abilitics taught together in
the belief that the younger pupils learnt from the answers of
their clders. Both methods had their drawbacks. With six or
sev en classes going on at the same time, the general noise of the
Edinburgh Sessional Schcol was described by a visitor as
“deafening and intolerable™.? On the other hand, with the
large classes conducted on the “‘simultancous™ method, few
teachers were able to achieve the family relationships which
Stow desired, and instead of stimulating the “sympathy of
numbers” they tended to impose their own ideas with formalism
and rigidity.

Principally the two men differed in their aims. Wood, with
his interest in intellectual training, preferred to take children
over 6 years of age. Stow, concerned with character formation,
wanted to influence children in their tenderest years. In our
own terminology, his was a nursery school which children
attended as soon as they could walk. When he later extended
his operations to other age-groups, he was keen that teachers in
training should start with infants. “If the student succeeds . . .
with young children,” he said, “he never fails in training
the older ones in any branch, mentally or morally.” He saw
that, to avoid the depravity of urban life, children must go carly
to school. Prevention was better than cure. The “training
system’ was a necessary part of the “‘moral economy” of socicty,

1 John Wood, Account of the Edinburgh Sessional School, p 102. .

t “Hartvig Nissen's Impressions of the Scottish Educational System in
the Mid-Nineteenth Century”, Lawrence Stenhouse, British Fournal of
Educational Studies, vol 1X, no 2, May 1961, p 146.
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for it would “enable the close confined lL.buurer or artisan in
a crowded city to bring up his child as fre. . om evil example as
his forefathers did, or as his brother, the farmer, perhaps now
does in the scene of country life”.!

Stow was convinced that no master shouid be without a
female helper who, with the gentleness of her sex, would readily
give the care and comfort required by young children. “With-
out a female hand,” he said, “no infant school can be perfect.”
Infant schools were to be models of family training and there-
fore there was nced of both master and mistress to represent
father and mother.? Cleanliness and tidiness were insisted upon;
or: arrival each morning, children were inspected while they
sang and mimed, “This is the way we wash our hands. . . . This
is the way we comb our hair. . . .” The classroom was kept
well ventilated and was regularly scrubbed.

As far as possible Stow tried to reproduce conditions of real
life so that children could be trained to apply moral standards in
their everyday conduct and intercourse with others. The equip-
ment of the playground and the fruit trees in the garden were
therefore means of teaching children lessons of mutual forbear-
ance, of self-denial and honesty. Thus “sympathy of numbers”
and careful superintendence in a sclected environment sup-
planted the immoral training of the city streets. Essentially,
Stow was concerned with the development of the whole child,
physically, intellectually and emotionally. Joyous activity was
therefore an important part of school life both in the classroom
and in the playground, a defiance of the tradition that “a school
canna be the richt sort when they hae sae muckle fun”.

‘THE EVOLUTION OF THE EDINBURGH NORMAL SCHOOL

The pioncer schools made a great appeal. Wood very soon
had to restrict visitors to two days a week. From the Drygate
School, groups of infants were taken to neighbouring towns to
demonstrate Stow’s system, and sets of apparatus, pictutes and
woodcuts, similar to those used in the school, were sold to

! David Stow, Infant Training, Collins, 1833, p 16.
’242m1 Report of the Glasgow Educational Society’s Normal Seminary, 1836,
P 24 note.
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admirers.  Indeed, following a lecture tour by Wilderspin,
public intcrest was such that schools were founded in Edin-
burgh, Dundee, Kinghorn, Dunferniline, Inverness and
Dingveall, and the Glasgow Soucicty launched an Infant School
Magazine to illustrate and explain the training system. Both
Weod and Stow attracted vbservers, often practising teachers,
who came at their own expense.

The Edinburgh Sessivnal School became a “model™ school
as early as 1826 when teachers, intended for remote districts
of the Highlands, were sent there by the General Assembly of
the Church of Scotland. Already in 1824 the Church had
launched an appeal for “Assembly” schools in the Highlands
and Islands to supplement the system of parish schools estab-
lished by law.  Within a year £5,500 had been raised to provide
teachers’ salaries, and an Education Committee had been
appuinted to superintend the establishment of schools.  Gaelic-
speaking teachers were recruited, since it was recognised that
children should first be taught in their home language before
they progressed to English.  Arithmetic and sometimes
navigation and book-kecping were also taught. Many of the
teachers, however, were of low attainment and before appoint-
n«ent to their stations were required to spend a brief period of
observation in the Sessional School.! Others from their
localities attended during the school vacation. By 1835, 50
teachers in assembly schools, nearly half the entire number,
had attended the Sessional School.

Already, the Committee of the General Assembly had ex-
tended operations to include the establishment of schools in
destitute areas in the towns, and applications for schools were
flooding in. Members were now convinced that the mere
planting uf schouls was not enough, that it must be accompanied
by the systematic training of teachers both “to a knowledge of
the branches usually taught and to the actual business of teach-
ing”. Originally sclected Highland students had come as
spectators to the Sessional School. Now it was arranged that
all appointed to assembly schools should receive instruction in

Y Repurt of the Commuitee of the General Assembly of the Church of Scotland
fur anerewsing the means of Education in Scotlund particularly in the Highlands
and Islands, 1835, p 9. Retreapective account.
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clementary subjects and, by serving as monitors, sheuld practise
the most approved mcthod of teaching.! The period of attend-
ance varied, but it was rarely over six months and diplomas were
awarded to students who were considered proficient. In return
for a pledge to remain in the service of the Assembly for at least
two years, students were given a maintenance allowance of 10s
a week (or 3s a week if they were already receiving a salary).

The scheme was considered highly successful.  Indeed, so
enthusiastic were the authorities that they looked forward to
the establishment of “model seminaries™ in Glasgow, Perth,
Aberdeen, and in Shetland, where the heritors of Lerwick had
already voted [500 for the purpose. In 1837, the Sessional
School was transferred to the Committee of the General
Assembly under the title of the Normal and Sessional School.
It now thercfore combined a school and a teacher-training
centre. In its original character as a school, it had some 300
pupils, as a training institutivn it had over 100 students passing
through in the course of a year, including an increasing propor-
tion of private students who paid a guinea entrance fee, but
who rarcly stayed long enough to gain the diploma. On the
assumption that the course could be covered in three months
the students spent three hours a day on elementary subjects
and devoted the rest of their time to professional training.

The “Intellectual System™ was very popular., The Gaelic-
speakirg teachers, trained by Wood, became models for their
arcas, and monitorial methods were also adopted by the new
assembly and sessional schools in the towns. Some of the
teachers disseniinated Wood's ideas more widely.  For example,
Horne, who had served in the Sessional School, became an
outstanding success as vrganising master in English workhouse
schools. His energy and technical skill wereirresistible. “Every-
thing was transformed where he appeared. When he left one
workhouse to proceed to another school he left behind him
deep traces of his influence. The master and the scholars alike
had been awakened from a torpor into which they could not at
once sink back.”?

v bid, p 12,
* B C Bloomfield (ed), The .1utobiography of Sir James Kay-Shuttletorth,
p3

O

RIC

Aruitoxt provided by Eic:




O

Aruitoxt provided by Eic:

ERIC

42 TEACHER TRAINING IN SCOTLAND

Meanwhile an Infant School Socicty had been founded in
Edinburgh in 1829 and was attracting wide support. Indeed,
in 1835, Wilderspin said that in the whole of Britain Scotland
led in founding infant schools, and he had especial praise for
the Edinburgh infant school which numibered Pillans among
its directors.!  "The success of cach system, however, depended
on the particular training as well as on the personality of the
teacher.

THE FOUNDATION OF THE GLASGOW NORMAL SCHOOL

The Edinburgh Sessional School had evolved into a training
centre because of the requirements of the Gaclic-speaking
students appointed to assembly schools.  In Glasgow, Stow’s
infant school had froni its carly days attracted student observers.
Indeed, there is evidence that Stow gradually began to give
systematic instruction in the principles of his system, and that
by 1832 he was awarding certificates to successful practitioners.?
In its early days, however, the attendance of students was
incidental to the main purpose of the school. Its later transfor-
mation into a nornual schoul. specially designed for professional
training, was the result of deliberate planning iufluenced by
Continental practice.

The impulse for reorganisation came from a voluntary body,
the Glasgow Educational Society, founded in 1834. Headed by
a local MP, the Society, which drew on the support of a large
number uf professivnal and business men, reflected the reforming
mood of the 'thirtics. In the Scottish citics, and in Glasgow in
particular, the agitation for parliamentary reform had roused
great enthusiasin and the impetus given by the Reform Act of
1832 to all questions affecting popular interest had brought
cducativn to the fore.  Local working men’s organisations now
aimed at social reform, and many of their most responsible
members, skilled and reliable craftsmen and artisans, who had
raiscd themsclves by their own industry and endeavour, looked

! Report of the Select Conmmtiee appeinted to inquire into the Present State
of Education of the People in England and Wales, 1835, 16.

* Willlam Fraser, State of our Lducatiunal Enterprises, Blackie, 1858, p 98.

Fraser wrote, ' I have before me a certificate headed ‘Normal Seminary for
Glasgow and the West of Scotland’ signed D Stow, date 1832-3".




THE PIONEERS OF TEACHER TRAINING 43

to education to advance their cause. Even at the national level,
Parliament had, in 18,3, made its first timorous gesture of
support.

The defined aims of the Glasgow Educational Society were
to awaken public interest, to inform public opinion of the
cducational needs of the country and to secure parliamentary
investigation and support. The secretary and chief propagand-
ist of the Society was George Lewis, editor of the Scottish
Guardian. In his tract, Scotiand a Half Educated Nation,
published in 1834, he made a stirring appeal for relief of educa-
tional destitution in industrial arcas where, he said, “ignorance
and profligacy have now their strongholds”. In the past,
parish schools had imbued the rural population with the spirit of
moral enterprise and self-reliance. Now here was need of a
network of urban schools which would .. er as effectively for
the new proletariat. He reforred to the impressive achievements
of Prussia where the State had organised a comprehensive
system of schools, staffed by trained teachers.!

Prussian cducation was the subject of the inaugural lecture of
the Socicty, given at the first of a series of winter soirées by
Dr Welsh, Professor of Church History at Edinburgh Univer-
sity, and formerly Minister of St David’s Church, Glasgow.
Welsh had visited Prussia in the summer of 1834, and he des-
cribed the professional training of Prussian teachers and the
respect in which they were held in their communities. There
were, he said, over 30 training institutions in Prussia which gave
a two- or a three-year course based on philosophy and which
inspired teachers with a professional zeal. He urged his fellow
countrymen to recognise education as “‘a science separate and
distinct from all cthers™, and to set up similar training centres.

The Continental pattern of teacher training had also attracted
Welsh’s colleague in Edinburgh, Professor Pillans. Writing
in The Edinburgh Retiew in 1834, he commented on the recent
report by the famous French philosopher, Victor Cousin,? on

! Published Glasguw, p 44.

* Extracts of Welsh's address in R R Rusk, The Training of Teachers in
Scotland, Fducational Institute of Scotland, 1928, pp 65-68, and in Edinburgh
Reviere, vol hx, p 490.

3 Victor Cousin was a member of the Counc.! of Public Instruction in
France. In 1840 he became minister of public instruction under Thiers.
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the “State of Education in Prussia”. He then went on to extol the
merits of the French residential normal training schools. These
gave a three-year course of theoretical and practical work, at
the successful conclusion of which the student received the much
valued brevet de capacité. He referred particularly to the
inclusion within the course of agricultural work, which gave
students insight into the best methods of farniing, an asset for
the future country schoolmaster. He wrote — “skilful and
effectual teaching will never be the ordinary, far less the uniform
practice of schools, till all public teachers be required, previously
to their appointment, to go through a regular course of profes-
sional discipline, and obtain upon examination, a certificate of
qualification”.! The brief courses sponsored by the two English
organisations, the National Society and the British and Foreign
School Socicty (furmerly the Royal Lancasterian Institution).
were “‘superficial and perfunctory”, confined to initiation into
“a set of mechanical evolutions, with the precision and prompti-
tude of military drilling”, and not to be compared with the
didactic systems of Prussia and France.

Pillans himself had lectured on the art of teaching and, in
particular, during one Christmas vacation, had given a course
of lecturcs to schoolmasters. He urged that “‘superior attain-
ments” were not enough in the schoolmaster. He should be
able “to conceive even the embarrassments that entangle the
beginner; to become identified with the feelings and faculties of
children; . . . tolead, by short and easy steps, through a path that
to them is a rugged one, leading them, as it were, in arms over
the worst of the road, and strewing it with flowers instead of
planting it with thorns”. He proposed the ¢ndowment of
“Lectureships on Didactics” in all the Scottish Universities.
Besides their term-time duties the lecturers should, during their
vacations, regularly inspect schools and diffuse the best methods
of teaching.?

By its soirées and publications the Glasgow Society attracted

1 ‘;Semmancs for Teachers”, James Pillans, Edinburgh Review, July 1834,
vol 5

* ibid, pp 501-2. James Simpson, advocate, and friend of George
Comhe, (see Appendix C, I) also proposed university chairs of education.
Tlgz2 71\ece::xty of Popular Education as a National Object. Black, 1834,
p 227.
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wide interest and support.  Within months of its foundation,
it resolved to sponsor teacher training hased on a systematic
study of principles as well as on practical experience. Initially,
it proceeded on the advice of Cousin. “Choose the best conducted
primary school . .. that which is in the hands of the master of
greatest ability, and trustworthiness; annex to this school a
class called Normal, in which the same master shall teach his
art to a certain number of young men. . . .” After investigation,
it selected as model schools the infant school associated with
Stow and, for older children, St John’s Parochial School,
Annfield. The masters of the two schools were to be responsible
for students in training.

In fact Stow’s “simultancous” system was enthusiastically
adopted. Stow himself became energetic joint-secretary with
Lewis and, from 1835, the informative reports of the Society
are unmistakably from his hand. He had already adapted his
system to children between the ages of 6 and 10, and he expressed
his belief in “its perfect applicability to our ordinary parochial
and private schools”.! Indeed, many of the city parishes had
already taken overthe system and were defraying school expenses
from fees and Church contributions. The Glasgow Educational
Society was not connected directly with the Kirk. Members
were to be “attached to the principles of a National Religious
Establishment”, however, and every student in training had to
produce a certificate of moral character signed by a minister or
clergyman. As was the custom for private as well as public
institutions, it was to open its training centre to inspection by the
local presbytery.

In 1835, students were admitted to the two model schools.
They were required to have a background of elementary educa-
tion and had to promise to stay at least three months. Some
were said to have studied at the University. Professional train-
ing was by obseryation of model lessons and by criticism lessons,
where students taught before their fellows. Instruction was
also given in grammar and the roots of words, in scripture,
geography and history.?

1‘ 2nd Report of the Glasgon. Educational Society’s Normal Seminary, 1836,
p 12
* ibid, pp 14-17.
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The use of existing schools was a temporary measure.
Alrcady the Socicty was planning to build a combined normal
and nodel school which would take 100 students and 1,000
children. In November 18306, at a civic ceremony representa-
tive of all aspects of public life, the foundation stone was laid
of the first normal school in Britain. (The term “normal” was
adopted from France, and referred to the norm or pattern of |
teaching.) The building itself was truly ambitious; the site
along, one acre in Dundas Vale, cost over £2,500 and when all
was completed the total bill was well over £17,000.1 It was
designed for a normal department and for three model schools -
an infant school, a juvenile schvoland afemale school of industry,
where, in addition to the ¢lumentary subjects, children should
be taught sewing, darning, patching and knitting. There were

- in .2ll 16 classrooms, a students’ hall and 5 playgrounds.? A
Rector was engaged at a generous salary of £300 and, according
to the terms of his appointment, he visited educational institu-
tions in Germany and France.

His death within a few months of his return was an unexpected
sctback. Stow himself temporarily filled the gap until a new
Rector could be appointed, and even afterwards he continued
to play an active part in the life and organisation of the college.
He insisted that the student should start his training - now
a six-month course - in the infant department and then, after
experience in other departments, should return there “to
receive his highest polish™.  Stow was convinced that only the
most accomplished and cultivated teachers had the degree of
tact and delicacy required for infants. It was not, as was
commonly thought, a job for any sort of person, for young
children resembled “exotic rather than forest trees, tender
rather than hardy plants” in their need of the most devoted
care.® The weekly criticism lesson was the core of the profes-
sional training. ‘““Novel and trying as it is,” wrote Stow, “the
student could never otherwise acquire the system in a limited

t J Kay-Shuttleworth, Public Education as affected by the Minutes of the
Committee of Privy Council from 1846 to 1852, Longman, 1853, p 66.

2 Combe, who had visited the institution, described the lay-out of the
busldings, see Appendix C, I, pp 229-30. (Today, the former normal school
is used by Glasgow education authority as a ‘Teachers’ Centre.)

3 5th Report of the Glasgow Educational Society’s Normal Seminary, 1839,

p 26
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attendance of 6 or 8 months. "This exercise rubs off many
incrustations which, but for this, must have remained. . . .""

Meanwhile the Socicty was struggling beneath a burden of
debt.  After the initial surge of enthusiasm, subscriptions
declined, and appeals had to be made for government help to
clear the debt. In 1839, a grant of £1,000 was made on condi-
tion that the Society agreed to government inspection. In 1840,
a further £3,500 was given, partly in payment for the training
of a large number of teachers for service in English Poor Law
schools. It was perhaps in order to alleviate the financial
position that in 1839 there was opened an additional school
department charging high fees, a private seminary for the
children of wealthier citizens, who were instructed in Latin as
well as the clementary subjects.  Normal school students paid
an entrance fee of three guineas. They were required to fin
lodgings with respectable families in the neighbourhood and,
of course, to pay for their own maintenance. In 1839, the
Wesleyan Conference began to send students from England
for training, allowing them maintcnance grants of 12s a month.
According to Stow “some spent more and many less”.2

"The trained teachers were greatly in demand. In Scotland
they were appointed to the large sessional and subscription
schools but, as Stow said, “the largest proportion of our best
educated and most accomplished teachers have gone to England,
where larger salaries have been offered™.  Many were appointed
to Poor Law schools. Indeed, James Kay (later Kay-Shuttle-
worth), now one of the Poor Law Commissioners, was so im-
pressed by his visit to the normal school in 1837, that he
appointed five of its former students to his own school at
Norwood.® Subsequently, he appointed another former student,
MecL.eod, to be master of the model school and master of method
at his own training institution in Battersea, the first teacher-
training college in England.  AsSecrctary of the new Committee
of Council in charge of education, he invited Stuw to become the

1‘ Jth Report of the Glasgon Educational Society’s Normal Seminary, 1837,

p 18.

] * Letter to George Combe, 16 October 1847. National Library, MS 7288,
S3

3 5ih Report of the Glusgorn, Educativnal Society’s Normal Semnary, 1839,
p 11,
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first of Her Majesty’s Inspectors of Schools in Scotland, a
compliment which Stow, however, felt unable to accept.

THE APPEAL FOR STATE AID

It was to Kay’s Department that the Glasgow Educational
Socicty made a further appeal for funds in 1841. Before
responding to the appeal, their lordships of the Privy Council
directed one of the Scottish inspectors to report on the work of
the normal schoul.  He was specially instrucied to investigate
the nature and extent of the moral training of the students and
tu consider “what expedients are adopted to preserve them from
the contaminating influence of a great city, to imbue them with
a love of their art™.! The injunction reflected Kay's own con-
cern for student welfare as seen in his careful oversight of the
residentiai institution at Batterscu.

The inspector described in detail the organisation and work of
the seminary.®? It was, he reported, co-cducational, though
women numbered only 14 compared with 41 men. Students,
however, were only permitted to live in recommended lodgings,
so that “‘it is not probable that any cause of conduct unbecoming
to their profession san escape detection™.  Of the male students,
the majority had been teachers in small adventure schools and,
for the rest, 1 had been a carpenter, 1 a teacher of dancing, 1
a portrait painter, 1 a baker, while 3 had been shopmen and 5
had been university students. Though there was an entrance
examination, many had meagre a~ . nents.

The students spent eight hour  ay in the institution, about
a third of the time being devoted to a varied, though somewhat
clementary and unsystematic, course of study, and the rest to
practical training. Distinctive features of the training were the
model lessons given by the tutors, and the public criticism
lessons where students taught before their fellows. Every week
4 students in s..ccession gave brief gallery lessons of a quarter
of an hour, each commencing with physical exercises and
concluding with the reading of a verse of a psalm which the
children sang. Then they and their fellow-students, who had
been busy recording their criticisius, proceeded to the hall,

1 Minutes of Committee of Council, 1841-2, p 6 et seq.
2 jbid, 1840-1, p 412 et seq.
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where “in the presence of the rector and secretary, and occasion-
ally of the heads of the various departments of the school, they
state their opinion of the manner in which the business of the
gallery had been conducted. Mr Stow then delivers . . . his
views; the masters of the Model schools give the results of their
observations, and the whole is wound up by the remarks of the
rector.” So great were the terrors of the public criticism lesson
that “the female students take no active share in this exercise;
they sit attentive and interested auditors”.

Their lordships decided to give assistance to the normal
schools of both Glasgow and Edinburgh, but they insisted on
conditions which would bring them into line with English
institutions. In return for acapital sum of £5,000 and an annual
grant of £500 towards maintenance, the Glasgow Normal
Seminary was to be transferred free of debt to the General
Assembly of the Church of Scotland.! A similar offer was made
to the Church authorities in Edinburgh who had appealed for
assistance for rebuilding their institution. The State had thus
for the first time assumed a measure of financial responsibility
for teacher training, but it had also imposed terms which would
ensure efficient and uniform management and control. The
finances of the Glasgow Educational Society had long been
precarious, and the Government insisted on the Church connex-
ion as a guarantee of survival. The Church of Scotland thus
had new responsibilities thrust upon it. It was a situation never
contemplated by Stow himself and, with the transfer, something
of the spirit of catholicity disappeared. The religious strife of
the future was to have its repercussions in the world of teacher
training.

The year 1841 was the end of an era. Two Scottish training
institutions were now recognised and assisted by the State.
Both had germinated from missionary efforts, from Sabbath
schools for the offspring of the godless proletariat. Both owed
their initial success to inventive amateurs, men cf intuitive
understanding and imagination, who brought a new humanity
into teaching. In the 'thirties, philanthropic and religious zeal
liad transformed the schools into training institutions, the first
normal schools in Britain.

! ibid, 1841-2, pp 50-1.
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50 TEACHER TRAINING IN SCOTLAND

While the Edinburgh institution grew up in response to
immediate needs, the development of the Glasgow training
centre reflected much more the native philosophic approach:
the recognition of the need of a science of education, a study
which should strengthen and illumine practice in the schools,
and enhance the professional status of the teachers. By observa-
tion, by teaching small groups of children, and by “simultan-
cous” gallery lessons the student learnt mastery of the whole
inductive process. In their quest for a theory of education and
in the scale of their operations, the promoters of the Glasgow
institution werc far ahcad of the times. Circumstances,
however, had compelled them to appeal for government aid.
As a result the State had extended its commitments to teacher
training. In the future as it paid the piper, so increasingly it
was to call the tune.
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Chapter 3
STATE CONTROL, 1841-1872

THE BACKGROUND

The transition of the entire training system to ecclesiastical
authority came at a time of growing conflict within the Church.
A powerful section of evangelicals (“High Flyers”) led by
Thomas Chalmers, now Professor of Theology in Edinburgh,
strenususly objected to the practice of lay patronage in the

presentation of ministers. The whole intellectual and moral

vigour of Scotland was thrown into the controversy, which was
resolved in 1843 by the dramatic exodus of 470 ministers from
the General Assembly of the Church of Scotland to found a new
Free Church. In the gale of popular enthusiasm, they were
joined by about a third of the laity, and many parish churches
were bereft of congregations.

The Disruption split the nation. Ministers who left the
Establishment gave up their homes and livelihood. Teachers
took similar risks, for 360 of them ““outed” including 80 paro-
chial schoolmasters. Free churck. :en responded nobly and on
such a scale that building funds soon covered not only churches
and manses but also schools and colleges. Within six years, a
capital sum of over £40,000 was raised for education, sufficient
to build 500 schools. A further £3,500 a year was contributed
for teachers’ salaries.? The same spirit of devotion which raised
such large sums ~ collected often in coppers and shillings -
also provided the Church with expert advice. In particular,
John Gibson gave up his appointment as Her Majesty’s
Inspector of Schools belonging to the Established Church and
became Superintendent of Free Church Schools.

At the apex of the “Education Scheme” were two new normal
schools. In Edinburgh the Rector, successor to John Wood,

Y Report of the Proceedings of the General Assembly of the Free Church of
Scotland, 1845, p 235.
51
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who had emigrated in 1840, the teachers and the great majority
of students and children had “come out” of the Established
Church College in 1843. In G'-sgow, where there had been
delay in transferring the new college free of debt to the Church
of Scotland, Stow himself in May 1845 led a mass exodus from
the institution which embodied so much of his life work. It
was a dramatic occasion as the procession of staff, students and
pupils, about 300 strong, moved solemnly from the grand build-
ing, with the janitor bringing up the rear after ..c had locked
the doors for the last time.! For Stow, the Disruption was a
poignant cpisode, but it proved to be the beginning of a new
chapter with the harnessing of Free Church energics to new
training institutions. -

Within a few months of the Glasgow exodus, the whole body

_ of staff, students and children, housed in the meantime in tents

and wooden huts, assembled in imposing new premises,
finished off with a clock tower.2 In Edinburgh, there was some
difficulty in acquiring a suitable site, but eventually Moray
Housc in the Canongate, famous as the lodging of the Earl of
Moray, was purchased, and new buildings, erected in the garden,
were ready for the students in 1843.3 By 1848, the Education
Committee of the Free Church announced with pride that both
institutions, builtat a cost of £18,500, of which £6,000 had been
contributed by the State, were free of debt.4 In response to an
appeal, donors also furnished books for the libraries and speci-
mens for themuscums, whileabursary fund yielded £250 a year.

In the meantime, the Established Church colleges had been
hard hit by the secession. In Glasgow, the inherited building
was on a magnificent scale, but no Rector was appointed for
four years and visitors’ references to the slovenliness of the
students and to the shockingly dirty classrooms bear witness
to the low morale of the institution.5 In Edinburgh, where a

Y W Fraser, Memoir of the Life of David Stow, Nisbet, 1868, pp 177-9.

* Report of the Proceedings of the General Assembly of the Free Church of
Scotland, 1846, » 182,

* Report of the Proceedings of the General Assembly of the Free Church of
Seatland, 1847, p 150,

* Report of the Proceedings of the General Assembly of the Free Church of
Scotland, 1849, p 251.

$ Visitors’ Book, Glasgow Church of Scotland Normal Committee, com-
ments in October-Novemnber 1849,

&
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new structure was urgently required, the Church was com-
pelled to inake such modest provision that on a £ for £ basis it
was able to claim only £+,000 of the promised government
grant of £5,000.! This later proved a false economy, for the
newly acquired premisesin Johnston Terrace, on sloping ground
near the castle, were both depressing and inconvenient and
within ten years became quite inadequate for their purpose.
The effect of the Disruption had been to double the number
of training institutions. Each institution was on a similar
pattern, a normal school attached to a large model school with
accommodation for up to 1,000 children. Since students
stayed for varying lengths of time, their numbers fluctuated
from month to month. Many of them were the nominees of
clergymen who had prepared them for admission. All, of
course, had to present a certificate from a minister of religion
testifying to moral character. Almost half the students in the
Glasgow Free Church College, as many as 60 or 70 a year, were
sent by the Wesleyan Conference and there was a sudden drop
in numbers when the Wesleyan College in London was opened
in 1851 Both Churches took in Gaelic-speaking students,
but whereas the Free Church training colleges placed them in
lodgings in the vicinity, the Church of Scotland Seminary in
Edinburgh boarded them with other male students who paid
8 a week.  Altogether about 25 Highlanders, aged between 19
and 30, were selected for residential training on the basis of
an entrance examination. "The committee made sure, however,
that unsuccessful candidates were not thrown on their charity,
for they stipulated that all candidates “must, previous to the
cxamination, consign with the Seccretary a sufficient sum of
money to defray their travelling expenses back to their homes” 3
The timetable of the boarding establishment shows the
intensive programme of the student day beginning at 6 am and
ending at 10.30 pm.* “Each hour in the day,” wrote an in-

' Report of the Committee of the Gencral Assembly for increasing the means of
Fducation in Scotland particularly in the Highlands and Islands, 1844,
Appendix, p 41.

* Minutes of the Committee of the Glasgot Free Church Normal Senunary,
3 November 1851,

3 Report of the Committee of the General Assembly for increating the means
of Education in Scotland particularly in the Highlands and Islands, 1845, p 43.

¢ See Appendix E, p 238.
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spector, “has its allotted occupation, fixed by rules which are
unvarying and . . . invariably observed.”® Since most of the
students had poor background (some even found it difficult to
follow instruction in English), they required to learn “not
merely hotw to teach but what to teach” and, in order to make
good the deficiencies of their previous education, their course
included reading, writing, arithmetic, grammar, syntax,
English composition, geography and religious knowledge.?
Five hours a day were spent in professional training: two and a
half hours in actual teaching and the rest of the time in obscrva-
tion and recording. There was also regular instruction in
Latin, at a rudimentary level for beginners and at a more
advanced stage for others, and a weekly lecture in pedagogy.

Both Churches were keen to preserve Latin in the curriculum
so that sorue at least of the schoolmasters could carry on the
intellectual tradition of the parish schools. Ideally they would
have liked the normal schools to confine themselves to the art
of instruction, and they were hopeful that in the future large
numbers of university students would be attracted to a course of
professional training. In the meantime, they compromised by
including subject matter in the curriculum. Stow himself,
however, was most reluctant to accept a combined course and
expressed a preference for separate academies for the instruction
of poorly-prepared trainces.®

Schools conducted by teachers from the Established Church
and Free Church normal schools reflected the different methods
of training. Under the one system, intellectual culture was the
master’s chief concern; under the other, moral training and
discipline. As one of the inspectors wrote, “While the pupils
of those schools conducted on the Intellectual System possess
a large measure of information, and have their intellectual
faculties more fully developed and strengthened, the pupils of
schools conducted on the Training System greatly excel them
in habits of cleanliness, of strict nrder, cheerful obedience,
earnest attention and steady application”.* The best teachers

1 Report of the Committee of Council on Education, 1846, vol 11, p 505.

2 Report of the Committee of the General Assembly for increasing the means
of Education 1 Scotland particularly in the Highlan s and Islands, 1847, p 13.

3 W Fraser, Memoir of the Life of David Stow, p 193.
¢ Report of the Committee of Council on Education, 1848-50, vol II, p 611.
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were able to combine both methods, but the majority lacked
both the experience and the capacity to examine them on their
merits. Devotees of one particular system, they were cither so
fascinated by the interrogatory procedure, by the minute
analysis of words and meaning, that they neglected everything
else, or they were so absorbed by the external arrangements of
the schoolroom that they zllowed themselves to be deceived by
the shoviiness of the simultaneous response.!

By the mid-forties, the State had subsidised the establishment
of 13 training irstitutions in Britain ~ 9 in England, and 4 in
Scotland. There were wide diversitics of standards and practice,
and even in the Scottish seminarics there were contrasts and
anomalies. Though all four seminaries were co-cducational,
women students were very much on the fringe and were
ineligible for church bursaries. Only the Church of Scotland
seminary in Edinburgh included a “domestic establishment”
for some of the male students. The other institutions were
non-residential on the pattern of the universities. There were
no fixed criteria for entry, which depended more on personal
recommendation and ability to pay than on formal qualification.
Each institution awarded its own diploma, but placed no
embargo on students coming and going when they pleased.
The result was a heterogeneous assortment of students who got
a smattering of clementary instruction and an initiation into a
particular method of teaching.

THE MINUTES OF 1846

The Minutes of Council of 1846 inaugurated a new system of
teacher training.?  Within the schools, promising recruits were
to be selected at the age of 13 for a five-year apprenticeship,
serving as teachers by day and devoting themselves to further
instruction and private study outside school hours. Tested by
annual examinations conducted by Her Majesty’s Inspectors,
the most able of them at the conclusion of their apprenticeship
were to be awarded Queen’s Scholarships tenable at normal
schools. The scheme was designed to achieve a dual purpose:

v ibid, p 612 et seq.

3 Minutes, 25 August and 21 December 1840. Pupil teachers were not
to exceed 1 for every 25 scholars.
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to replace in the schouls child monitors by teenage assistants
and to provide normal schools with better-qualified can Hdates.
At the conclusion of each year of the normal schuol course,
which could extend up to three years, students w.re to take a
cummon examination in general and professional subjects.
Leaving Certificates, awarded on the results of che examinations,
would carry with them augmentation of salary from state
funds.

The new system was widely condemned as an English imposi-
tion, a measure of assimilation which had no relevance to
Scotland. Though the actuality had often fallen short of the
ideal, the country had always prided itself on having teachers of
scholarship. The pupil teacher system was identified with the
English clementary schoul, a conception which was wholly
alien, for it limited the range of .cducation and created an
unbridgeable gulf between the schools and the universities.
Certainly in introducing the system, Kay-Shuttleworth had in
mind English conditivns and, in particular, the need to improve
the standards and prospects of the elementary schoolmaster.!
By early selection and training, he hoped to rear “a body of
skilful and highly instructed masters™. Stipends of £10 at the
age of 13 zising by annual increments to £20 would ¢ .ver living
expenses of the pupil teacher, while competitive Queen’s
Sclivlarships at the conclusion of the apprenticeship would
single out the élite for further training. Teachers’ certificates,
bascd on courses of uniform length and cuntent, would improve
standards of normal schools and would give incentive to ambi-
tious recruits.

Despite the outcry in Scotiand, the pupil-teacher system was
an obyvivus improycment on the monitorial method of instruc-
tion, fur it guaranteed a minimum knowledge as well as a degree
of practical skill. It was therefore suited to the large urban
schools, of which the Church of Scotland alone had between
200 and 300. As for the quality of nc:mal school entrants, the
Scottish ideal - the university studznt, was rare indeed. From
the evidence of those best qualified to judge, the inspectors, it

1 J Kay-Shuttleworth, Public Education as affected by the Minutes of the
Commuttee of Prity Council, p 60. (Kay-Shuttleworth had imported the
system from Holland.)
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seems clear that the average entrant had limited attainments.
“It does not include,” John Gibson had written, “anything of
which a boy of 13 or 14 years of age, in the highest class of a
wll taught primary school, should beignorant.”!  As nominces
of clergymen, students were apparently sclected for their moral
and religious qualitics rather than for their intellectual calibre,
Few had any knowledge of the “higher branches”, and Stow
himself had found it necessary to extend instruction to those
clementary subjects which the students would have to teach.
Even so, many left as they had entered “with very shallow
attainments indeed”, and the term, “normal teachers” was
accompanicd by the inevitable sneer.?

Frec Churchmen responded quickly to the government in-
junctions. During the first flush of enthusiasm they had built
schools and seminarics. Now the otrain of supporting these
institutions was such that they were cager to avail themselv.s of
state aid. They therefore lost no time in adapting their normal
seminaries to trair. large numbers of students, and they encour-
aged older teachers to study externally for the government
certificatc, which automatically brought state support to their
schools.® Stow apparently was alonc dissentient to the generally
accepted policy of combining general and professional education
in normal school. Free Churchmen in general, though they
considered uniyersity education the ideal, recognised that it was
unattainable in the circumstances.t They therefore whole-
heartedly welcomed the new state scheme, which in fact offered
prospect of ~omplete support for their seminaries and of free
maintenance, by means of Queen’s Scholarships, to numbers of
their students. They lengthened the courc: of training to a
year and appointed new members of stai¥ to teach drawing,
mathematics, classics and chemistry.5

! Report of the Committee of Council on Education, 1840-1, p 4.

? Retrospective account from Report of the Committee of Council on
Education, 1870-1, p 411,

* Report of the Proceedings of the General Assembly of the Free Church of
Scotland, 1846, p 182.

4 Report of the Proceedings of the General Assembly of the Free Church of
Scotland, 1847, p 130.

* Stow asked for the appointment of a sub-committee to investigate the
effect of adding “direct teaching in Mathematics and Classics upon our
students during their limited course of twelve months’ trasning”. 4 March
1850. Minutes of the Committee of the Glasgoto Free Church Normal Semnarsy:.,
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Members of the Established Church were much more
critical of the new financial terms. Grants based on examina-
tion results scemed a precarious substitute for the £1,000 annual
grant they had received under the previous arrangements. They
objected to a fixed length of course which would prevent them
from filling vacancies as they occurred in their schools. They
also took strong except.on to the pupil-teacher system, for, while
they admitted that otandards had fallen during the crisis years
following the Disruption, they looked forward to fulfilling the
high ideals associated with the past.! Kay-Shuttleworth,
however, reminded them of the grave defects of organisation,
discipline and curriculum of their colleges, which indeed had
lost them half their annual grant in recent years.? Finally, by
a compremise arrangement, the Privy Council agreed to pay
half the original grant to the two seminaries on condition that
the Church contributed a matching sum.> In order to cover
major expenses, the authorities were left with no alternative
but to remodel the course of training and to appoint additional
staff.

The Minutes of 1846 revolutionised teacher training.
Students were now taught by special instructors instead of
relying on the teachers of the model school. In response to the
emphasis placed onsubject matter in the certificate examinations,
the whole pattern of training changed. The minimum course
was fixed at one year, and of a working week of 30 to 40 hours
only 5 or, at the most, 10 hours were now devoted to practical
teaching. The Free Church authorities reaped the reward of
their prompt reorganisation. By 1852, they were receiving an
annual grant of [3,000, four times the sum earned by the col-
leges of the Established Church.4 Very soon even the Church
of Scotland admitted that its institutions were better off under
the new regime and discouraged students from coming for
brief periods.® Examiners noted how efficiently the Scottish

! Report of the Committee of the General Assembly for increasing the means of
Education in Scotland particularly in the Highlands and Islands, 1848, p 24.

2 ibid, p 88 et seq.

* Report of the Committee of the General Assembly for increasing the means of
Education in Scotland particularly in the Highlands and Islands, 1855, p 14.

¢ Report of the Committee of Council on Education, 1852-3, p 1112.

¢ Report of the Committee of the General Assembly for increasing the means of
Education in Scotland particularly in the Highlands and Jslands, 1855, p 37.
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candidates had been taught. Their parsing was particularly
sound. In other respects, hower, the scripts were heavy-going.
*“The papers are often very good in point of knowledge, but
dreadfully hard and dry,” wrote Frederick Temple.

At the school level, the new system brought incentives to
both teachers and school managers. The teachers gained
financially (they were paid £5 for one pupil teacher, £9 for two,
£12 for three and £3 for every additional apprentice over threc),
and the managers gained by the fact that their schools could get
teaching assistants free of charge. Though the standards
demanded by the yearly examination of pupil teachers were
much lower than the best schools might hope to achieve, they
served as a stimulus to many other schools.2 Moreover, in the
long run, schools benefited from the requirement that only
certificated teachers, or those whom HMIs judged competent
to instruct apprentices, should participate in the scheme, and
from the insistence on reasonable standards of furniture, ap-
paratus and books.

Pupil teachers were in the words of Matthew Arnold the
“drudges” of the profession. Occasionally in the parish schools
they attended advanced classes in Latin or mathematics, but in
general they were engaged in teaching the whole of the school
day. The teachers in charge were required to give them one
and a half hours of private instruction, but in fact the practice
varied. Some teachers took great personal interest in the pro-
gress of their apprentices, others devoted much less than the
required time to them, and even that within school hours. The
Scottish Educational Journal, which was launched in the 1850s,
made a special feature of catering for pupil teachers. Exercises
were specially prescribed, and the best answers were selected
for publication.

The annual examinations conducted by Her Majesty’s

! Quoted from the Kay-Shuttleworth papers, Nancy Ball, Her Majesty's
Inspectorute 1839-1849, Educational Monographs, University of Birmingham
Institute of Education, 1963, p 181.

* Candidates at the age of 13 had to take an cxamination in clementary
subjects, and to teach a class in front of an Inspector of Schools. At the end
of the fifth year, pupil teachers were examined in syntax, etymology, prosody,
composition snd religious knowledge. Boys had also to show proficiency 1n
the rudiments uf algebra oz the practice of surveying and in gevgraphy, girls
in sewing, knitting and historical geography. All had to teach a gallery
lesson in front of the inspector.

ERIC

Aruitoxt provided by Eic:




ERIC

Aruitoxt provided by Eic:

60 TEACHER TRAINING IN SCOTLAND

Inspectors were a spur to individual effort.! In general, pupil
teachers in parish and burgh schools achieved the highest
standards in the compulsory subjects and had, in addition, some
knowledge of mathernatics and classics. Those best trained in
practical teuching came from the large urban schools, such as
thesessional school in Dundee where, according to the inspector,
“one master with the aid only of pupil teachers keeps 600 child-
ren above the average state of progress, and in better than
average condition as to discipline”.? Pupil teachers were
selected on moral as well as intellectual grounds. Indeed only
apprentices from respectable homes were engaged in the first
place,® and illegitimate children were excluded from employ-
ment in their own parishes where all the circumstances of their
birth were known. The indenture of apprenticeship laid great
emphasis on moral qualitics, the pupil teacher was required to
““conduct himself with honesty, sobriety and temperance and
not be guilty of any profane or lewd conversation or conduct, or
of gambling or any other immorality”. He was also required to
attend church every Sunday.

Inspectors welcomed the improveinent in organisation and
industry of thuse schools which had pupil teachers.  The greatest
single revolution in the school, due directly to the employment
of apprentices, was the disappearance over the years of the
monster galleries which were replaced by classrooms.* The
simultancous method with ellipsts and “picturing out” had
often sacrificed thoroughness to display and had not catered for
the wide diversity of age. Now, as girl apprentices were re-
cruited into what had previously been regarded as a male
profession, it was recognised that they had special aptitude with
younger children. Indeed, because they were so good with
infants, masters frequently neglected to give them a range of

' "'The HMIs were keen that pupil teachers should profit by their mistakes,
One of them described how, when he visited the schools, he took the pupil
teachers’ written. papers with him “‘marked in red ink where erroneous”.
He attributed their wmprovement to the personal contact. Report of the
Committee of Council on Education, 1861-2, p 199.

2 Report of the Committee of Council on Education, 1850-1, p 846.

1 There was some question whether publicans’ children could become
pupil teachers. Official Papers, No 25, March 1857, Scotch Education
Department.

4 Even 1n the 1930s a IIMI referred to “‘the obsolete galleries in Highland
schools”. Education in Scotland, 1933-4, p A97.
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experience with other classes.! With their constant duties and
regular examinations the apprentices had little opportunity of
extending their horizons. ‘They mastered the technicalities of
teaching; they could purvey information and drill their classes
by questioning, but they could not probe the child mind. To
them a response was right or wrong.

At the age of 18, those pupil teachers who wished to remain in
the profession competed for Queen's Scholarships which, valued
at up to £25 a year (women’s awards were only two-thirds the
value of the men’s), overed maintenance at college. The
scholarships were restricted to 25 per cent of normal school
entrants and went to those apprentices “who appeared most
proficient in their studies and skilful in the art of teaching, and
concerning whose character and zeal for the oftice of Teacher
the Inspector is able to give the most favourable report”. For
the highest award, male candidates had to offer one of the
advanced subjects: Euclid, algebra, mensuration or mechanics.
Females, whowcre exempted from answcring questions on vulgar
fractions and decimals in the arithmetic paper, qualified for the
maximum award by offering book-keeping or domestic cconomy.?
Apartfrom Queen’s Scholars, some of the men were assisted with
Churchbursaries, but manyothers were deterred by poverty from
going to normal school. They cither took other jobs or they
remained in the schools as assistants (ex-pupil teachers) and
tried to prepare themselves for the certificate examination.

It is significant that the new regulations gave recognition to
women students.> They could compete for Queen’s Scholar-
ships, but the majority came as private students. Unlike the
men, who were usually the sons of labourers and required cither
ascholarship or bursary, many of the women were the daughters
of shopkeepers and clerks who could afford to maintain them
during their course.* Indeed, the women students, who were
very much in a minority at first, seem to have had altogether
more poise and polish than the men. Hitherto, publicly

! Report of the Committee of Council on Education, 1861-2, p 226.

* Pupil Teachers' Broadsheet, issued under the Minutes, 1846-7.

? Relatively few women were employed in teaching in Seotland.
Reportof the Committeeof Council on Education, 1852-3, tables of statistics:

In inspeeted schools in Seotland 100 women and 531 men

In inspeeted schools in Britain 2,062 women and 3,879 men

¢ Report of the Argyil Commissioners, vol 1, 1865, Appendix, p 126.
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supported schouls had been a male preserve, and women had
been compelled tu confine themselves to inferior dame schools.
Now, teaching offered women altogether more attractive pros-
pects, the opportunity of self-support in a respectable and
rewarding occupation.

By liberal extension of grants in the 1850s, teacher-training
institutions were able to attract a wider range of students and
to establish a regular two-year course. More Queen’s Scholar-
ships, nuw no lunger restricted to pupil teachers, became avail-
able and could be extended for a s.sond year! The four
Presbytcrian seminaries were flourishing.? By 1857, student
numbers had risen to vy er 500, of whom one-third were women.
By the end of the decade, the Glasgow Free Church College
was recording annual surpluses of £400 to £500 and was rent-
ing additional accommodation.® In 1855, a small fifth college
had been founded by the Episcopal Church in Minto House,
Edinburgh, to cater for the needs of the Scottish Episcopal
schools.! Exclusively male, the college was run on the English
residential pattern, and was staffed by tutors from St Mark’s
College, Chelsea. Minto House, however, had great difficulty
in filling its twenty-six piaces and had to draw on English
students.

Already the Privy Council had taken measures to improve the
standard and extend the range of work.  From 1853, it paid £100
a year (over and above the £150 salary required of the authori-
ties) tu normal schoul lecturers who could pass an examination
in onc of several subjects. history, geography, physical science
and applied mathematics.® Within two years, five of the Free
Church lecturers had qualified for the new grant. Some
members of the Free Church expressed apprehension lest the

! Alinutes, July 1851 and August 1853. The value of the awards was
increased to cover books and travel.

3 The Churchs of Scotland in 1858 established special preparatory classes
fur the scholarship ¢xanunation. Report of the Committee of the General
Assembly for snureasing the means of Lducation in Scotland particularly in the
Highlands and Islands, 1858, p 12.

3 Minutes of the Commuttee of the Glasgow Free Church Normal Seminary.
March 1857.

& Report of the Commuttee of Council on Education, 1859-60, p 469. There
were 95 Episcopal schools in Scotland under inspection.

s Minures, 20 August 1853, Report of the Committee of Council on Educa-
tion 1853-4, vol I, p 24.
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term “lecturer” implied that the practical training of the student
might be neglected. They were reassured by the Rector of the
Edinburgh Normal School who wrote, “lecturers lecture and
also show students how to impart knowledge . . . how to simplify
what is difficult and to cast a charm round what seems repul-
sive”.1 (The Privy Council examination in fact tested not only
knowledge of subject matter, but also “skill in adapting it to
elementary instruction”.) Including their augmentation,
several of the lecturers were paid £300 a year, and the Rectors
received princely salaries of £500.

New subjects such as music and drawing had already come
into the curriculum. Drill was first introduced in the Glasgow
Free Church College in 1858,% when the students were charged
an extra 2s a year to cover the cost of hiring a visiting instructor.
Geometry, mechanics, higher mathematics, physical science
and classics were all studied by men. As an optional subject,
Latin was none too popular with many of the lads who came up
with little or no knowiedge of the subject, and, inone seminaryat
least, numbers of students refused to take it seriously.3

The Free Church authorities were keen to encourage the
teaching of science and in 1857 they appointed the Rev John
Kerr to teach mathematics and natural science in their Glasgow
college. Kerr was a former student of Professor W Thomson,
later Lord Kelvin, who described him in 1892 as “one of the
most distinguished scientific investigators in the whole world”.4
Indeed, he was a born research worker and, like his mentor,
who had constructed his physical laboratory in the professorial
wine cellar, he organised his own laboratory in the college
cellar. Here, despite a heavy timetable, he pursued his researches
throughout his forty years at the college.

* Report of the Proceedings of the General Assembly of the Free Church of
Scotland, 1857, p 258.

? A teacher of gymnastics and calisthenics was appointed 3 May 1858.
Minutes of the Committee of the Glasgow Free Church Normal Seminary.

3 ibid, 3 August 1857. “The lecturer, who had apparently taught English
efficiently, was reprimanded for the indiscipline of his Latin classes.

¢ Seottish Universities Commission, Minutes of Evidence, 1892 (pubhshed
1900), cd 276, p 307. (See Appendix C, II, pp 231-3, for Kerr’s carcer.)

¢ His teaching was clearly enlightened. " In arithmetic, for example,
students were trained to “‘discard mere dogmatic rules, substituting 1n their
stead those easy principles by which almost all questions in anthmetic may
be solved”. Report of the Committee of Council on Education, 1858-9, p 408.
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Students attended normal school for 3% days a week and were
expected to study on their own in the evenings. The timetable
varied slightly frum college to college, but the array of subjects
to be covered was formidable. The course of study for men
students included: religious knowledge, church history,
grammar, reading, penmanship, geography, history, music,
logarithmic arithmetic, mathematics, arithmetic, algebra,
science, English literature, Latin, Gaclic, school management
and practical teaching. Dickens poked fun at the brimmingly
confident “Mr M'Choakumchild”, the prototype of the numer-
ous Scottish tcachers who came to teach in England. He wrote,
“He and some one hundred and forty other schoolmasters, had
been lately turned at the same time, in the same factory, on the
same principles, like so many pianoforte legs. He had been put
.. ugh an immense variety of paces, and had answered
volumes of head-breaking questions. Orthography, etymology,
syntax, and prosody, biography, astronomy, geography and
general cosmography, the sciences of compound proportion,
algebra, land surveying and levelling, vocal music, and drawing
from modcls, were all at the ends of his ten chilled fingers. . . .
He . .. had taken the bloom off the higher branches of mathema-
tics and physical science, French, German, Latin and Greek.
He knew all about all the histori.s of all the people, and all the
names of all the ri~ers and mountains. . . . Ah, rather overdone,
M’Choakumchild. If he had only learnt a little less, how
infinitely better he might have taught much more!”?

COMMENTARIES ON THE NEW SYSTEM

There were many regrets that the new type of teachers
lacked the depth of knowledge of their predeccssors, but there
was universal agreement that they could teach better. Certainly
they were capable of org.nising the large numbers of children
in the sessional and subscription schools to which they were
usually appointed. Her Majesty’s Inspectors were full of praise
for the work of the normal school.. As one of them said, “They

1 Charles Dickens, Hard Times, book 1, chapter 2. In fact Hard Times was
pvblished n 1854, barely in time t- have judged the cffect of the new
regulations.
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(the students) are taught daily by the most skilful and exper-
ienced masters and lecturers. They see in them the best models
for imitation . . . there are no teachers to be compared with those
who have been at normal schools.”*  Probably the fairest assess-
ment, however, came from the inspector who said, “The former
(parish schoolmasters) knew much more and had more general
culture, but could not teach so well, the latter (trained teachers)
know much less but can teach better what they do know”.2
Already in the early 1850s there were those who looked forward
to combining university study with the normal school training.
Indeed the colleges themselves recorded the numbers of their
students who had proceeded to university (no fewer than 30
from the Free Church institutions alone between 1854-8)° with
the intention of entering the Church, or securing promotion to
burgh scliools or academies.

Could the numbers of teachers required at the time have been
produced by any other means than normal school training? One
of the most severe critics of the training system was Simon S
Laurie, the newly appointed Secretary of the Church of Scotland
Education Committee. It was probably Laurie, writing under
the initials, “S S”, in the Scottish Educational Fournal, who
suggested that would-be teachers should attend burgh schools
rather than normal seminaries.* By mixing with children of
the middle class they would “acquire the manners and habits of
gentlemen. . .”. “Why,” he asked, “set down Normal schools
in low localities and assemble together an innumerable (sic)
number of ill-trained unmannerly children and educate our
future teachers on the same forms with these children?”
Teachers should have the best education the country could give,
and in the best society possible, “for society educates the man
as much, nay more, than systems of technology”. Laurie was
in fact suggesting a system of secondary education for intending
teachers. However, secondary education as such was confined
to the few larger centres; elsewhere, burgh schools combined
clementary and secondary education. It was lack of a graded

! Report of the Argyll Commission, vol 11, 1867, p cxlv.

* Report of the Committee of Council on Education, 1865-6, p 304,

3 Report of the Proceedings of the General Assembly of the Free Church of
Scotland, 1858, p 253

¢ Scottish Edumtio;ml Journal, April 1856, p 62 et seq.
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systetn of schouls whidh compdled the normal schouls to instruct
students as well as to train them for teaching.

In his ufficial capacity, Lauric had recently become acquainted
with the Established Church seminaries.  His own experience
of teaching, howesver, was confined to that of a private tutor,
and he had the disdain of a young man of culturc for the low
aims and puritanical atmosplicre of training institutions. Like
his scholarly contemporary, Derwent Coleridge, Principal of
St Mark’s College, Chelsea, he was repelled by the “lurking
meanness’! of the normal schools, by the notion that young
men should be conditioned to working with the lowest of the
low. Practising schuols were certainly attended by some of the
poorest children and there are references in time of hardship to
bread being distributed to the pupils.? Many of the students,
however, would find themselves teaching in similar circum-
stances and it was questionable whether, if they had been
educated as gentlemen, they would have taken willingly to
teaching barcfooted urchins.

Later, Lauric expressed regret that preparation for teaching
had becn severed from the uni.ersitics and confined, as he put
it, to the “hot-house system” of normal seminaries. Such
arrangements might be suited to England, where the univer-
sitics were separated from the poorer classes of the population,
but not to Scotland with its opportunities for university study
where at small cost men “may enjoy the highest education
which the country affords”. Normal school training might be
necessary for women, but men should be prepared in the uni-
versities by extension of university bursaries and by the cndow-
ment of Chairs of the Principles and Practice of Teaching.® As
official »isitur under the turms of the Dick Bequest,? Laurie was

! The phrase 1s from R W Rich, Traming of Tcachers in Englund and Wales
dunng the Nineteesith Century, Cambridge Universicy Press, p 88.

2 Minutes of the Commuttee of the Glasgow Free Church Normal Seminary,
10 February 1853.

3 The Museum, July 1862, p 199 et seq.

¢« Under the terms of the Dick Bequest (an carly ninetcentl. century
endowment) pansh schoolmasters in Aberdeen, Moray and Banff were
rewarded for high qualifications and for teaching Classics. ¢ The Dick
Beguest, The Lffect of a Fanious Ninetcenth-century Lndowment on the
Panish Schools of North Last Scotland”, Marjorie Cruichshank, History of
I;;Iucahon Quarterly, vol V, no 3, University of Pittsburg Press, September
1965,
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familiar with the achievements of the parish schoolimasters of
the North-East. As university products, they had, he said, “a
superiority and dignity of character which belongs to men of
considerable cultivation”. ‘Their own exertions had given
them moral qualities which he felt to be lacking in youths,
who at the age of 13 had exercised prematuie authority, who
as protégés of the Government had had their training paid for,
and who only too often were confirmed in self-esteem by the
superticial studies of the normal school. Nevertheless, Laurie
commented on the wastefulness of effort of some of the North-
Eastern schoolmasters, and he encouraged them to spend short
periods of observation in the training institutions.!

LIFE IN THE NORMAL 5CHOOLS

Normal students were given cxperience in the different
divisions of the practising school. By observation, by teaching
and by criticism lessons, they became familiar with the work of
cach section. Instructing separate classes in a large model
school, however, was not the best preparation for those country
students who would be expected to organise small all-age
schools. The Free Church Training College in Glasgow
therefore experimented with a new model department, a “village
school”, resembling as nearly as possible the small parish
unit.?

The Rectors themselves controlled and spent much of their
time in the practising schools. As masters of method, their
lectures on the principles of teaching, the art of school-keeping
as it was sometimes called, were directly related to the classroom.
While Principals of English training colleges were often dis-
tinguished clergymen, graduates of the ancient universities and
somewhat remote from the day-to-day work of the schools,
Scottish Rectors were able teachers, appointed direct from
schools or promoted within their own institutions. Some of
them were extremely youthful. ‘Thomas Morrison, for example,

Y Report of the Colebrooke Commission (on Endowead Schools and Hospitals),
vol I, 1874, p 217. .

* Report of the Committee of Council, 1851-2, p 1073. (Similarly, students
from Kay-Shuttleworth’s country residential training college found them-
sclves unsuited to wotk in urban schools.)
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was only 25 when he was appointed to the Glasgow Free Church
College in 1852, and Maurice Paterson only 28 when he was
appointed to Moray House in 1864, All were versatile teachers
and instructed students in a range of subjects.  Many of them
wrote their own teatbooks, there was, for example, Morrison’s
Manual of School Management, Sime’s Manual of Religious
Knowledge and Curric’s Principles and Practice of Early Infant
School Education.

Members of the college cominittees maintained clos. over-
sight over their institutions.  Often they judged candidates for
staff v acancics by trial lectures delivered in their presence to the
students. They made it their business to visit the various
college departments and listen t- the tutors’ classes. (Stow
himself, of course, attended the students’ criticism lessons to
within a few years of his death.) In his early ycars as Secretary
of the Church of Scotland Lducation Committee, Laurie felt
his reforming zeal frustrated, and he confessed to a desire to be
rid of the “close ccclesiastical connexion” which ke found so
stifling and restrictive.!

Ladics” committecs, composed of wives or relatives of officials,
were charged with a special oversight of the boarding houses
which were established for women students. ‘There was now
general consensus that the infant schoul was the province of the
mistress, and women were encouraged to train in increasing
numbers. Their course was less arduous than that of the men,
and instead of the various branches of higher mathematics and
physical scicnce they were required to show proficicncy in
domestic economy and industrial skill. They were taught
separatcly from the men students. In fact, in the Clurch of
Scotland culleges, the courses were so organised that there were
“two distinct institutions under onc roof”.2 The Free Church
allowed joint dlasses in musie, an arrangement which apparently
had an adverse effect on the results in that subject.?

Already in 1849 the Edinburgh Church of Scetland College
had cstablished a buarding house for women students from the

! Letter to George Combe, 1 July 1858. National Library of Scotlend
MS 7372, £ 132,

3 Report of the Committee of the General Assembly for increasing the means

of Education sn Scotland particularly 1n the Highlands and Islands, 1857, p 11.
3 Report of the Committee of Council on Education, 1860-1, p 405.
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country. Itwas Laurie’s idea that a larger “Industrial Boarding
House™ should be fitted up so that women students could
qualify for the Privy Councif examination in household economy
and teach in the new industrial schools. There was a great
demand that girls should be instructed at school in house-
craft: sewing, knitting and domestic cconomy, a knowledge of
which would enable them to make their homes pleasant and
attractive and to keep their husbands away from “the wretched
excitement of the village change-house”.! Students (referred
to in the Conmmittee Reports as “inmates™) in the Industrial
Boarding House paid $s a week for their board and lodging
including a seat in church with the Matron. 'They were to be
neat and modest in their dress since, in the words of the regula-
tions, “all extravagance and finery are inconsistent with the
objects of the Institution™.? Their fare was plain and solid to
sustain them for their hard physical work as well as their daily
two-mile walk to and from the normal school and their six-hour
day there. It was a rigorous life for young women, who rose at
6 am to begin their domestic drudgery of cleaning and washing.
Even the inspector comricnted on the excessive length of their
family worship. Under such a strict regime it was hardly
surprising that, despite the superior accommodation of the
boarding house, the students “scem to prefer lodgings where
they have more liberty to go out as they please”.3

Other seminaries established boarding houses for those
women students who came from a distance. On principle,
however, the Church authorities were opposed to male residence,
te the provision of “collegiate halls” of the Battersea type. “We
prefer,” said the Free Church Committee, “the good old
Scotiish plan, which has nothing in it of the monastic, or hospital
character, crowding the persons under discipline into one artifi-
cial houschold, and subjecting them to one uniform martinet
domiciliary routine.”* Only the small Episcopal College was
! Report of the Committee of the General Assembly for increasing the means
of Education in Scotland particularly in the Highlands and Islands, 1849, p 8.

t Report of the Committee of the General sAssembly for increasing the means

of Education’in Scotland particularly in the Highlands and Islands, 1859, p 16.

3 Report of the Committee of Council on Education, 1858, p 384. Sece
Appendix E, I, p 240,

Y Report of the Proceedings of the General Assembly: of the Free Church of
Scotland, 1849, p 259,
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organised on a residential basis.! It was true that the Church of
Scotland had regarded the Gaclic-speaking students as a special
category and had provided them with bed and board in the
early days, but ¢ven this arrangement was dissolved in 1856. All
men students, who did not live at home or witk relatives, chose
lodgings from an approved list and were carefully supervised
by the college staff. ‘The students of Moray House, for example,
were “visited from time to time by the Rector, usually in the
evening, and unespectedly, such visits being repeated probably
six or eight times in the session of six months”. They were
expected to attend family worship in the homes and indeed to
conduct it frequently themselves. ‘They served as missioners in
the destitute districts, where they went in organised groups of
two or three to visit the poor, distribute celigivus tracts and hold
prayer mectings.®

In order to qualify for the “parchment”, the training college
student had to serve two probationary years in school after
passing the certificate examination. The precise grade of
certificate which was awarded depended on the examination
result and on the inspector’s report on service in school.?
Thereafter, revision every five years depended on the inspector’s
comments recorded annually on the certificate.  ‘The certificate
thercfore represented much more than examination success.
It bore testimony to cach year’s exertions, to the diligence and
character of the teacher and to progress in different schools and
under different circumstances.

Practising teachers, including former pupil teachers who re-
mained in the schools as assistants, could study independently
for the certificate examination, Candidates in the carly years
included many who had left nurmal school after only a brief
course and were teaching in the church assembly or sessional
schools, or in the Free Church schools. Apparently, parish
schoolmasters were reluctant to submit themselves to examina-
tion. They disliked competing with younger candidates
who had beea specially prepared, and they were apprehen-
sive lest failure to ubtain the highest certificate would be lov.ering

' See Appendix E, 111, p 241.
* Report of the Committee of Council on Education, 1851-2, p 128.
? ‘There were 3 classes and 3 divisions in cach class, in all 9 grades.
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to their prestige.! Inspectors were instructed to show tact
and discretion with such candidates, often their seniors in
years.

THE EFFECT OF THE NEW SYSTEM

By 1860 there were over 1,200 certificated teachers in the
inspected schools of Scotland. Already there was a hierarchy
of teachers: certificated teachers, assistant teachers and pupil
teachers. As aclass, the certificated schoolmasters with salaries
of over £90 a year were more prosperous than many of the
parish schoolteachers. They were also much more mobile. The
old dominie, if he had moved at all, had usually stayed within
the same county. The new teachers with their widely recog-
nised qualifications moved with case. Some of them went to
England or abroad, others changed to better posts within
Scotland, to positions in burgh schools or academivs. Indeed,
there were complaints that as carcerists they were worse than
the old schoolinasters who could not see the school for the
stecple. Many of the men teachers joined the Educational
Institute of Scotland, the first professional union of teachers.
Founded in 1847, chiefly by the efforts of the burgh and pare-
chial schoolmasters, the Institute sought to restrict entry to the
profession to those whose qualifications it had approved.? It
was also active in campaigning for a national, as distinct from a
denominational system, of ¢ducation, which should be universal
and compulsory.

It was in response to the widespread demand for the abolition
of religious tests that in 1861 the parish schoolmaster was
rcleased from the obligation to sign the Confession of Faith.3
Appointees now had to submit their secular qualifications to
-rial by university examiners rather than ccclesiastical authority.
Salaries were increased to a minimum of £35. However, in the
North-Eastern counties, the prized positions were worth as
much as [135. Without exception, the Dick Bequest schools
were in charge of university men, who, though untrained, had

! Report of the Committee of Council on Education, 1850-1, p 850.

* EIS Diploma could be gained by examination. A J Belford, Centenary
Handbook of the Educational fnststute of Scotland, E1S, 1946, p 72,

3 The Parochial and Burgh $ hoolmaster (Scotland) Act, 1861, opened the
office of schoolmaster to any .nember of the Presbyterian Church,
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been initiated in the techniques of teaching and of school-
Leeping. Elsewhere the incentive of goyvernment augmentation
encouraged increasing numbers of parish schoolmasters to
submit themselves to examination.!

As the tcacher-training schemes gathered momentum,
government expenditure rose rapidly. By the carly 1860s, the
annual grant to Scotland was over £100,000 of which normal
schools alone absorbed £20,000. As holders of Queen’s
Scholarships, almost all the men students and half the women
were receiving free training and maintenance. In the day
institutions of Scotland, where there was no limitation on expan-
sion such as was imposed by the residential requirements of
English seminaries, numbers of students by 1863 had reached
765, The Minutes of the Privy Council had effected a great
trausformation.  Schouls built with government aid (available
from the 1830s) had served as models for others, for the heritors
had not infrequently been compelled, cither by the contrast
with neighbouring schouls or by the necessity of qualifying for
grant, to replace the low ill-ventilated and carthen-floored
buildings. School furniture, books and r.aps had been pro-
vided. Above all, a new class of teachers had been trained.
Though they could not compare with the parish schoolmaster at
his best, they were far superior to the many others who had
simply been picked up wherever they could be found. Whereas
for the majority of the children of the past the school eurriculum
had been confined to religion and reading, now under the
trained teachers from the normal schools, children were
learning grammar, history, geography, drawing, sewing, as well
as the “3 Rs”.

THE REVISED CODE

The early 1860s brought drastic changes. Following the
investigation of English elementary education by the Newcastle
Commission, Robert Lowe’s Revised Code imposed on English
schools a system of payment by results based on the examination
of all children in the “3 Rs”. The education of the masses was

' Report of the Argyll Comnussion, Report on the State of Education in the
Country Districts of Scotland, 1866, p 38. By the mud-sixties 40 per cent of
the parish school masters held the government certificate.
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to be liniited in amount and mechanical in kind, regulated in
the same way as the market in cotton or molasses. Though
Scotland was spared for a decade from the full financial rigours
of the code, the mode of examining every child in reading,
writing and arithmetic discouraged aiy extension of the curricu-
lum beyond the rudiments. Teachers’ promotion prospects
depended on the publicised results, and everything became
subordinate to “a mastery of the beggarly elements”.

The new code was applied in its full severity to the normal
schools.! For some time the Privy Council had been perturbed
at the numbers of students (estimated at 5U per cent of the
women and 40 per cent of the men) who did not take posts in
inspectzd clementary schools.2 A high proportion had found
their way into academies or burgh schools. Others had left the
profession for trade, had emigrated, or had gone to a university.
Training college authoritics repudiated the idea that their
students should be absorbed exclusivcly in clementary educa-
tion. They pointed out that in Scotland the common school
had never discriminated between classes. However, even some
of the promoters of Scottish schools felt that the training
institutions were aiming too high: in a remonstrance to the
Committee of Council, for example, “ladies of high rank” com-
plained that the normal schools provided guvernesses for private
schools and private families rather than mistresses for the
poor.3

Lowe himself had no understanding of, or sympathy with,
Scottish aspirations. Of one deputation he asked, “What do
you want to teach in your parochial schools? Would you like
you. children to learn Quadratic Equations or Latin or Greek?”
It is not recorded what his immediate reply was to their answer,
*“Certainly, that is precisely what they have been in the habit
of learning, and what we expect our schoolmasters to be trained

' There was even some question of dismissing additional students after
the beginning of the session 1. 1863, but eventually it was agreed that future
numbers were not to exceed thosc in tramning in 1862. Report of the Educa-
tion Committee of the General dssembly for increasing the means of Education
in Scotland particularly in the Highlands and Islands, 1863, p 11.

t Report of the Argyll Commission, vol I, 1865, p 327. (Evidenccof RRW
Lingen.)

3 Report of the Proceedings of the General Assembly of the Free Church of
Scotland, 1869, p 180.
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to teach them”. Not long afterwards, however, chancing to
meet a member of the deputation, he referred to the meeting
and cominented, “I would as soon ask Parliament to pay a poor
man’s butcher’s bills as to pay for his mathematics™.1

‘The Revised Code’s definition of a normal school was
explicit, “a college for boarding, lodging and instructing can-
didates for the office of teacher in schools for the labouring
classes”.* A new financial arrangement, introduced in 1864 and
designed to come fully into operation in 1868, removed the
anomalies of the old system under which the churches had made
a profit. The numerous grants, building grants and capitation
grants, based on examination results and awarJed to lecturers,
were to be replaced by retrospective payments to the colleges
of £20 in each of five successive years for every man, and £14
for every woman, who had completed a two-vear probation
period. There was a special arrangement for the transition
period, but there was an important proviso that the annual
grant was in no case to exceed 75 per cent of college expenditure,
which was now to be subject to strict scrutiny by the Privy
Council’s auditor.?

The new regulations brought confusion and anxicty. There
were immediate economics. Lecturing staffs were pruned to
the absolute minimum. For example, the Free Church College
in Glasgow with 170 students was reduced to a staff of four
including the Rector. The distinguished science lecturer, John
Ken, who had earlier been short-listed for a Chair at the Queen’s
University, Belfast, was compelled to teach arithmetic to the
children of the practising schools. Even with the economies,
however, the college had accumulated a debt of £1,500 by
1869, and was only saved from bankruptcy by the gencrosity
of Free Church supporters.® It was at the very onset of the
bleak period that Stow died in November 1864. He had con-
tinued to serve as Sccretary until 1861; though he had been
saddened by the deviations from his original ideals, he had had

! Related by Professor Ramsay (Glasgow Uruversity), Scottish Universities
Commission, 1893, Minutes of Evidence, p 316.

* Article 94, Section A.

3 Anticle 98.

* Minutes of the Committee of the Glasgow Free Church Normal Semnary,
26 January 1869.
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the satisfaction of seeing his system widely adopted.! The new
code had now introduced an altogether narrower conception of
the teacher’s requirements.

THE NEW REGIME

With the abolition of Queen’s Scholarships, the Church
authorities had to subsidise as many students as they could out
of their block grants. They awarded bursaries to men in
preference to women who were less in need. Under the terms of
the code, all students were required to sign a declaration that
they would complete two years of probationary service in school.
In addition, the college authorities compelled bursary holders
to provide a surety, who promised to repay the money in case
of default. 'The retrospective terms of the government grant
gave colleges every incentive to secure the prompt appointment
of their students to inspected schools and to see that they stayed
there. A strict watch was kept to ensure that no probationer
emigrated ¢ - disappeared from the profession without penalty.

As Secretary of the Church of Scotland Education Committee,
Laurie had to track down the defecting teachers. He confessed
that, in the case of women who married, the situation became
rather delicate. “You could not really interfere with an event of
that sort without a very good reason,” he said, “and I have
had some curious corzespondence on that subject with intending
bridegrooms. Once or twice . . . I have made the man pay for
his wife, and he has sent me a sum to satisfy the authorities.”
Premature aspirants to the ministry were a much tougher pro-
position. They declined to pay on the legal grounds that they
were not of age when the obligation was signed. In Laurie’s
own words, “all sorts of difficulties were put in the way, and
the only way I could do with those entering the Church was to
say, ‘Well, in the Annual Report to the General Assembly, I

! By both Westminster College (Methodist, 1851) and by Homerton
College (Congregationalist, 1852) from their foundation, and by Cheltenham
{Church of England) after the appointment of John Gull as Master of Method
in 1851. Gill, a former student of Stow’s, wrote a textbook Systems of
Education (1876). He retired in 1888 and was awarded a Civil Pension. I

am indebted to Mr Trevor Heazl, Principal Lecturer in Education at St Paul’s
College, Cheltenham, for drawing my attention to the significance of John
Gill.
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shall put down your nanic as a person who has not fulfilled his
obligation and, s you intend to enter the Hall, the Professors
there will see that you have broken your obligation.” That, of
coursc, frightened them, and they paid up.”t

The new code restricted instruction in the training colleges
to thuse subjects which were immediately uscful to the elemen-
tary school teacher. Physical science, higher mathematics,
English litzrature weie no longer rewarded.  Instead, learning
and repetition frum nmiemory of 300 lines of poetry by students
of cach year (200 lines by women students), additional grammar,
mental arithmetic and a course covering “‘social economy,
sanitary precautions and the science of everyday things”, took
their place. Second-year students, who had previously pro-
gressed to advanced work, were now to continue with the same
subjects at a slightly higher level. (It says much for the college
authoritics that, despite financial adversity, they still provided
instruction aboyve the required minimum, for men, in such sub-
jects as Latin, science and mathematics and, for women, in
French.)

With the emphasis on subjcct matter, the time devoted to
practical tcaching was cut, somctimes to one or two hours a
week.  Simultancously, the school management course was
adapted to conform to the new pattern of inspection in the
schools. students were given systematic instructionin the various
methods of teaching, “Expository, Interrogatory, Simultaneous,
Individual, Mutual and Others”. They were also given regular
excraises in the drawing up of timetables and the keeping of
school registers, so that in the caanination they could answer
such questions as, “Draw up a specimen of a timetable for a
school of 120 scholars conducted by one teacher and two pupil
teachers™. It was the age of the textbook; James Currie, Rector
of the Edinburgh Church of Scotland Ccllege, for example,
wrote seven textbooks for his students.®

In the schools, carly results of individual examinations in
the “? Rs” confirmed the suspicion that the ady anced teaching of
the few had often been at the expense of the majority. Much

v Scottish Universities Commssion, 1893, Minutes of Evidence, p 312.

* They included ‘‘Common School Management”, “Infant School
Munagement™, *'Practical School Grammar”, *'Paactical School Arithmetic”,
“Elements of Musical Analysis”.
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more attention was now paid to eflicient teaching of the clemen-
tary subjects. The new mode of inspection, however, not only
revolutionised the work of the schools, it transformed the very
atmosphere. With his emphasis on logbooks and registers, on
the precise classification of childrer and on comparison of
school with school, the inspector became an inquisitor who was
regarded with suspicion and hostility. The old parish dominic
had been master in his own domain, the certificated teacher was
subject to regular and scrupulous oversight.

There was a sharp fall in the number of recruits to the pro-
fession. Under the new regulations, school managers made their
own agreements with apprentices and could fix their own terms.
Often they confined themselves to temporary agreements and,
after a year or two, pupil teachers left their service. Though
girls were still available, intelligent boys, who could turn to a
variety of openings in industry, rarely looked at teaching.
Already by 1865, numbers in training institutions had dropped
steeply,! and male entrants were so scarce that the Church of
Scotland appealed to ministers to bring forward candidates for
bursaries even if they had not served as pupil teachers.? Not
only were women students more numerous, they were altogether
more articulate and cultivated than were the men, mostly raw
lads from the country who came straight from farm or workshop.
With the dearth of men students the Episcopal Thurch decided
to train women rather than men. The surviving males were
transferred to Durham, and in 1867 the recently acquired pre-
mises at Lochrin House were adapted for a women’s college.?

Under the new regime, Gaelic-speaking students with their
poor command of English were at a great disadvantage. In
more prosperous years, the colleges had been able to run the
risk of a proportion of failures and had felt it their duty to
recruit numbers of Highland students. Indeed, there had some-
times been as many as 50 or 60 in the various colleges. The

! To 60 per cent of the 1863 total. By Minute, 20 February 1867, the
Privy Council awarded bonuses tu schools of £5 and £10 depending on the
class of cntrance examination gaindd by thar well-qualified candidates to
normal college.

* Report of the Luucation Committee of the General Assembly for increasing
the means of Education in Scotland particularly in the Highlands and Islands,

1867, p 26.
3 Report of the Committee of Council on Education, 1865-6, p 481.
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Revised Code compelled the authorities to reconsider their
position. The Free Church eventually established a fund to
¢nable puor Highlanders to attend special preparatory classes,
which wuuld bring them up to the required entrance standard.?
The Established Church regretfully reduced the numbers of
Gaclic-speahing students, though it reserved two bursaries for
girls from Highland parishes.* On many occasions Laurie
urged the Government to make coneessions to bilingual students.
Ideally he favoured the establishment of a separate college at
Inverness (a revival in fact of the former training centre at
Raining’s School) with a one-year course of training, which
would have sufficed to equip Gaclic-speaking students for
schools in their own area, but would not have allowed them to
compete for the more lucrative positions in the south.® At
Inverness, training could have been specially directed to the
needs of the rural schools.

In violation of Scottish custom, an attempt was made to
attract women, who of course could be employed at half the
salaries of men, to take charge of some of the small Highland
schools. Young women, however, showed some reluctance “to
exile themsely es to regions in which they are separated by many
days’ journey from their homes in the Lowlands and settled
among a people speaking a strange tongue and with alien
habits”.* Already, under the 1861 Act, women had been
appointed as sewing mistresses in the parish schools, but it was
one thing to make the provisions and quite another to persuade
the parents that sewing was a fit subject for the school. In many
areas it was “‘booklairning” alone which they wanted. They
said that *‘the family could educate to the needle, quite as well as
the school”.8

There was ample testimony to the skill and devotion of certi-
ficated women teachers. In the words of one of the inspectors,

Y Report of the Committee of Council on Education, 1870-1, p 420.

* Report of the Education Commttee of the General Assembly for increasing
llée6 gzeam of Education in Scotland particularly in the Highlands and Islands,
1868, p 23.

3 Third Report of the Commuttee appointew to inquire into certain questions
relating to Education in Scotland, 1888, p 30 et seq.

¢ Report of the Euucation Commuttee of the General Assembly for increasing
tllée6§neumsuf Lducation in Scotland particularly in the Highlands and Islands,

, p45.
8 Report of the Committee of Council on Education, 1863-4, p 240.
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“The teaching of the elementary subjects is a task much more
congenial to a woman than a brawny man”. Some of the men
were too ambitious for the work, others too indolent and casy-
going, but the mistress with her greater patience and sympathy
did not cease making cffort because the work was simple.! There
was general agreement, however, that attendance at normal
school was even more essential for women than for men, since,
when they taught without training, their lack of system and
organisation was “so flagrant and so melancholy to see”. Many
of the women students paid their own expenses at college. As
qualified teachers they could earn a guinea a week, which was
““not too much for a schocimistress who has to support herself,
and to endeavour from the beginning of her independence to
put by something for failing health and strength”.?

By 1868, government expenditure on training institutions
had fallen to less than half that of the early "sixties. However,
the colleges had adapted themselves to the new situation. By
running their practising schools at a profit (the Free Church in
Glasgow, for example, had established a new middle-class
school charging high fees), by rigorcusly preparing their students
for the certificate examination, and by exercising vigilance over
them in their probationary years, they weathered the stoim.
Very soon they were tapping a new source of revenue by prepar-
ing their students for the examinations of the Department of
Science and Art at South Kensington. By the late 'sixties and
early “seventics, large numbers of students were taking a great
variety of the subjects covered by the Science and Art Depart-
ment: drawing, geometry, magnetism, physical geography, and
animal physiology. Under a system of payment by results a
first-class pass was worth £2 and a sacond-class pass £1.3

To safeguard their interests under the new code, training
schools employed their own medical officers to examine all
candidates before admission and they also showed special
awarencess of the needs of women students who were prone to

X Report of the Committee of Council on Education, 1869-70, p 388.

2 Report of the Committee of Co ncil on Education, 1872-3, p 322.

3 Colleges shared the payment: with the lecturers responsible, eg John
Kerr (Glasgow Free Church College) sometimes got £130 a year extra.
Minutes of the Committee of the Glasgow Free Church Normal Semnary,
4+ August 1873. (The science, however, was theoretical and was in fact hardly
relevant to teachers.)
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succumb to overwork and cxhaustion. For example, the
Glasge w Church of Scotland College tried the experiment of
providing a midday meal for womnen. \ccording to the Report,
“A good dinner of soup and meat, boiled roast, mince and
steak, with potatoes and vegetables is supplied at less cost than
one individually could procure it for at home™.! By 1872, three
of the Presbyterian instituticns had boarding houses for these of
their female students who could not travel home or live with
relations. In Glasgow, Stow’s former home in Sauchichall
Street was in use as a boarding house. The “inmates”, who
each paid £18 a year, were provided with desks in the communal
“study” and with dormitory accommodation.> The Episcopal
College in Edinburgh was esceptional in being entirely self-
contained within the 1} acres of ground enclosed by the high
walls of Lochrin House. As a residential institution on the
English pattern it was concerned with the pastoral care of stu-
dents and the nurturing of strong corporate spirit.

The normal school academic year ran from January to Decem-
ber with a break of two months in the summer. In each of the
institutions a seaior member of the inspectorate was made
responsible for the sclection of entrants® and for the examina-
tion at the end of the year. To students and staff he was a
well-known figure, sometimes devoting a month in the year to
his training college duties. Except for the Shorter Catechism
paper, which was specially prepared by a Scottish inspector,
the written papers were uniform throughout Britain. In 1866,
Dr Morrison, Rector of the Free Church Training College in
Glasgow, commented in his Annual Report tha. for some years
past the questions on the Catechism had been “crotchety,
peculiar and many of them connected with the Catechism only
in the most round-about way”. .dis official complaint appar-
ently had some effect, for the follow.ng vear he reported that the

questions had been “intelligible and . . . confined to the subject
specified” .3

' Report of the Committee of Council on Education, 1872-3, p 347.

2 Minutes of the Commttee of the Glasgow Church of Scotland Normal
Seminary, 30 April 1877.

3 There was a common entrance examination for the normal schools and
candidates nominated a particular institution.

¢+ The paper had induded such questions as. “Explain in the form of a
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The conduct of the ¢xaminations was only one aspect of the
inspector’s work, though necessarily he spent a good deal of
time hearing the individual students read and recite their lines
of poetry, watching them teach and scrutinising their lesson
notes. He was also thoroughly acquainted with the day-to-day
routine of the college, able to assess the standard of instruction
and comment on the general organisation. With their wide
knowledge of schools, the inspectors knew what kind of material
the colleges had to work with, and they were appreciative of
attempts to widen the students’ experience and to cultivate their
literary taste. They were able to make practical suggestions,
and it was on an inspcctor’s recominendation that one college
sent its students on regular visits to neighbouring city schools.!

PROPOSALS FOR REFORM

On the whole, however, the inspectors were surprisingly
uncritical of the curricula imposed by the new code with its
lack of encouragement to progressive study and its emphasis on
memorising of textbooks and on repetition by heart. John
Kerr, HMI? was the most outspoken among his colleagues in
his disparagement of certain aspects of study and in his positive
suggestions for reform. To him the recitation of poetry was
“distasteful and harassing . . . more of a school than a college
exercise”. Kerr who, like Laurie, had a great admiration for the
parish teachers in the Dick Bequest counties, deplored the lack
of scholarship of many of the certificated teachers, and by 1865
had outlined a scheme for a combined university and normal
school course.

Year after year in his reports he returned to the theme which
was later supported by several of his fellow inspectors. The
existing normal school course, Kerr felt, was too long. “If,”
he said, “a man of twenty years of age cannot under judicious

lesson to girls between 10 and 13 years old, the Fatherhood of God, in
connection with the question, ‘How did God create man? and ‘What is
adoption?’ *  Minutes of the Committee of the Glasgow Free Church Normal
Seminary, Annual Reports of 1866 and 1867.

! Church of Scotland Normal College, Glasgow, Report of the Commttee of
Council on Education, 1866-7, p 525.

* Not to be confused with the Rev John Kerr (ste p 63).
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training lcarn the art of teaching in months, he will never learn
it.” Instead of frittering away time for two successive years on
“minute and, to most mirads, evanescent details . . . the majority
of which are soon forgotten or must be got up afresh in the
active exerdise of teaching”, he should attend university classes
in Latin, Greck and mathematics.!  Their value would be
intangible, “‘but nv une who has passed through it can be ignor-
ant of the fact that his first year's experience of a university . . .
gives to his whole mental nature an impulse which nothing else
«an give in so short a time”. The prospect of two sessions at
university would attract to the profession a better dass of recruit
who with the stimulus of higher study would bring to the school
a mature and cultivated mind. Thus the intclectual standards
of the 2l teaciir would be combined with the professional skill
of the new.

The Argyll Commission appointed in 1864 to investigate the
schuols of Scotland cxaniined the question of teacher training.
Lauric, who submitted evidence, urged that the university
subjects. Latin, Greek and mathematics, including arithmetic,
should form the core of the teacher's study. Normal colleges
would then be restored to their original purpose, the profes-
sional training of tcachers.?  (He did not on this occasion refer
to wonicn students, though he had previously recognised the
necessity of retaining training colleges in their existing form as
female institutions.) The general body of evidence was in
favour of conibined university and normal school training, “the
one to make the man, the other to make the teacher”® A
fusion of the two elenients wonld appeal to ambitious young
men.  Already the Free Church Committee was offering small
university bursaries to thuse who had distinguished themselves
at normal school.  Other certificated teachers were attending
university at their own expensc.

1 Report of the Committee of Council on Education, 1867-8, p 408.

3 Report of the Asgyll Commission, vol 1, 1865, Appendix, p 120,

3 Report of the rgyll Commission, vol 1, 1867, p cxlvii. (A plan for
cumbining anuversity and normial school trammmg was publishied 1n vol 111,
1868, Appendix p xxxix.) James Curnie, Rector of the Established Church
College in Edinburgh, rased practical problems. many of the students were
not equipped for university work, and in a hybrid institution he saw Jiffi-
culties from ‘“the collision of two different classes of students - the one
favoured, or thinhing itself so, the other branded or thought to be so™. vol I,
1865, Appendix, p 126.
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While the professional skill of the new certificated teacher was
generally praised by the inyestigators, the proficiency of the old
type of schoolmaster was more variable. Only half of the parish
schoolmasters were judged to be “good” teachers, the rest were
assessed as “indifferent” or “bad”. There was criticism of the
rough and uncouth behas iour of the children under their charge.
The masters apparently considered “they had nothing to do
with the civilisation of the children, or the formation of their
characters, but that their work was done when they heard
them say their daily lesson in the classroom”.!

At his best, however, the university man was an impressive
teacher. The Argyll Commission’s Report on Burgh Schools
referred to the description by an English inspector, D R Fearon,
of the masters he had seenin the nine most distinguished middle-
class schools of Scotland.? Fearon had been struck by the quality
of the teaching, by the “scientific and philosophical” manner in
which the master handled his textbooks, his subjects and his
scholars, by his power of illustration and his knowledge of his
pupils. He attributed the natural aptitude of the Scottish
scholar for teaching to the demands of the arts course, which
compclled him fo read and to think, and to the self-discipline
of the student, who, during the vacations, took to school work
or to private tutoring as a means of support.® He described the
keen competitiveness of the pupils and the spirit and vitality of
the sckoolmaster: “In front of this cager animated throng stands
the master, gaunt, muscular and time-worn, poorly clad, and
plain in manner and speech, but with the dignity of a ruler in his
gestures and the fire of an enthusiast in his eye; never sitting
down, but standing always in some commanding position before
the class; full of movement, vigour and energy; so thoroughly
versed in his author or his subject that he seldom requires to
look at the textbook, which is open in his left hand, while in
his right he holds the chalk or the pointer, ever ready to illus-
trate from map or blackboard. . . . The whole scene is one of
vigorous action and masterly force, forming the greatest possible

! Report of the Argyll Commission, Report on the State of Education in the
Country Districts of Scotland, 1866, p 467.

* Fearon was acting under instructions of the Taunton Commussioners to

investigate the burgh schools of Scotland.
3 Report of the Taunton Commission, vol VI, 1868, p 47.
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contrast with the monotonous, unmethodical ill-seconded
working of the English teacher.”!

The Argyll Commission surycy cd the schouls against a back-
ground of contcniporary life and prevailing attitudes.  The old
national system of cducation was completely outmoded. Not
only did the new svoluntary schools outnumber the parish
schools by three to one, but even they, assisted by government
funds, could not cater for the child population of the towns.
In the city of Glasgow, for example, only a third of the children
of school age were attending school.®  Similarly glaring were
the deficienaes in the Highlands and Islands where, despite
multiplidity of cffort, cducation had made so little impression
that according to the warriage registers only half the men and
a third of the women could write their names.® Throughout
the country as a whole, the Commissioners discovered that
there were over 90,000 children, almost a fifth of the child
population, who wcre not attending any school.  Of the 400,000
at school, less th - half were at schools subject to government
inspection.? It as the revelations of the Argyli Commission
with its eapusure of the catent of the national deficiency which
led directly to major reform.

Y Report of the Taunton Commission, vol V1, 1868, p 52.

2 Report of the Argyll Commission, vol 111, 1868, p Iv.

3 Report of the Argyll Commission, Report un the State of Education i the
Hebrides, 1866, p 122,

4 Report of the Argyll Commission, vol 11, 1867, table 11, p 24.




Chapter 4
RESPONSE TO CHALLENGE, 1872-1900

THE EST-BLISHMENT OF UNIVERSAL SCIIOOLING

By the Act of 7872, the old national network was merged in a
new systen of public schools under popularly elected school
boards and controlled by a co-ordinating central authority, the
Scotch Education Department. Parish schools were automatic-
ally transferred to the new local authorities, and the great major-
ity of voluntary schools were freely handed over. Thus the
heterogencous character of educational machinery gave way to
a uniform system of secular administration, which could draw
on local rates to supplement government grants to education.
Since the new public schools were permitted to give religious
instruction according to “use and wont” (ie, the Bible and the
Shorter Catechism), the terms public and Presbyterian became
synonymou.. In effect, a national system replaced the denomi-
national systen of the past, and only a small minority of Episco-
pal and Romaa Catholic schools remained apart. In contrast,
therefore, to the English compromise measure of 1870, which
resulted in a dual system of schools, Scottish legislation achieved
a clear-cut transfer to public authorities.

Training colleges were deliberately left outside the scope of
the Act.  ‘The lack of positive provision for religicus education
in the schools roused alarm. Indeed some of the most.zealous
churchmen only accepted the terms on the implicd understand-
ing that the training of teachers sheuld be lef. in the hands of
the churches,! an anomalous arrangement which apparently
perpetuated the sectionalism and party system of the past. In
fact, the colleges claimed to be Presbyterian but unsectarian;
Free Church students often .ttended colleges of the Established
Church, and, similarly, members of the Church of Scotland
ll G C M Douglas, The Scotch Training College, Erskine, undated pamphlet,
pl
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were found in Free Church institutions. The Rectors of the
colleges were always members of the particular denomination,
though appointment of yther members of staff did not necessarily
depend on their religious affiliation. The Established Church
and Free Church alike gave prominence to religious instruction
within their colleges and published the results of the annual
examinations in the Reports of the General Assemblies.

Both Presbyterian Churches were now training teachers for
the new public schools. Both had to expand their provision to
meet the demands of compulsory education under the 1872 Act.
Within a decade, the numbers of inspected schools rose from
2,000 to 3,000 ,while the number of children on roll doubled to
reach 400,000.> All public schools were required to be in the
charge of certificated teachers.? Practising teachers were able
to qualify without examination, but the training college course
offered the best prospects for new entrants to the profession.
Large numbers flocked to the colleges which, by 1876, had over
1,000 on roll.

In 1874-5, both Presbyterian Churches had opened small
colleges for women in Aberdeen. Laurie himself, with his
special interest in the North East, was responsible for the estab-
lishment in 1874 of a Church of Scotland College (housed
temporarily in a former Baptist chapel)? and for the appointinent
as Rector of Joseph Ogilvie, headmaster of Keith public school.
(To the 30 women of the first session, Ogilvie taught single-
handed all the required subjects with the exception of drawing,
singing and industrial work.) In 1875, a Free Church College
in Charlotte Street opened with 38 students under the Rector-
ship of George Ramage, formerly headmaster of the South
Parish Free Church School.  Since there was no lack of women
students who could pay for themsclves, both colleges, housed
within a few years in substantial new buildings, were self-
supporting.

Meanwhile, large additions were made to the Edinburgh
colleges. In 1879, the Church of Scotland transferred men
students to a new three-storey building in Chambers Street.

! Report of Committee of Council on Education, 1883-4, p xi.

* Section 56 of Education (Scotland) Act 1872, 35 and 36 Vic, cap 62.
3 The West Kirk Sessional School was used as a practising school.

4 Report of Coramittee of Council on Education, 1878-9, p 298.
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Women continued to use the existing building so that, although
under the same management and taught by the same staff, the
two departments functioned for all practicai purposes as two
colleges. Even in the practising school, they entered by doors
on different levels so that they did not come in contact with
each other.  Considerable extensions were also made to Moray
House - in fact both Churches spent over £8,000 on their
Edinburgh colleges - and again the new structure was so
designed that the sexes did not meet.! The Episcopal Church
also prepaied to reccive larger numbers of students by .noving
to more spacious premises at Dalry House.? There were now
nominally seven training institutions in Scotland, but, since
men and women were trained separately in all the larger cemres,
rere were actually eleven colleges.

Teachers’ salaries, subject to the crude law of demand and
supply, rose rapidly. By 1877, newly qualificd men were
averaging £84.15.0 a year and women £65.13.6. For men there
were so many headships available *hat between 1870 and 1882
the average male salary (exclusive of a house) went up from £102
to £137. By comparis«n women fared badly; school boards
had an aversion to appou.ting women even to headships of small
schools, and the average female salary was scarcely more than
half that of the male.? The tradition of the dominie died hard
and the Principal of Aberdeen University expressed the prevail-
ing prejudice when he spoke of certain local schools having
“descended to a female teacher”.! Yet inspectors were warn
in their praise of woman teachers who “having no family cares
- were able tc give their whole heart and soul” to their work.
One of them commented, “the more gentle manners of the
female teacher gradually impresses itself upon her pupils and
leads to a pleasantness in their conduct which is rarely attained
elsewhere.”s

School boards competed for students from the Presbyterian

Uibid, p 287,

* Report of Committee of Council on Educasion, 1877-8, p 272,

3 Report of Committee of Council on Education, 1878-9, p xviii.

& Seottish Education Inquiry Committee, Minutes of Evidence, 1887, p 106.
(The appointaicnt of a woman to the headship of onc of the Dundee board
schools was a notable evant.  Report of Committee of Council on Education,

1878-9, p 150).
¢ Report of Committee of Council on Education, 1875-6, p 144.
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colleges, but they were reluctant to employ those from the
Episcopalian « .llege.  Indeed, it was the constant complaint of
the Episcopalian authoritics that their students were boycotted.
Since thir own schools were few 1n number, the great majority
of their students were therefore compelled to seck jobs in
England. “It does not matter what qualifications they have,”
said the Principal of the Episcopalian college, “it is of no use
their applying for a situation under a schuol buard in Scotland.
‘They have tried and tried again, and they have given up in
despair trying any longer.”™!  In comparison with other Scottish
schools those attached to the Roman Catholic community
suffered from a lack of trained teachers. A few pupil teachers
were sent to Mount Pleasant College in Liverpool run by the
Sisters uf Notre Dame,? but the absence of a direct source of
supply of teachers was a severe handicap.

Under many parish school boards, the schools of the “Auld
Kirk™ and of the Free Church were amalgamated.  In the urban
aruas, howuver, theschool boards werc often catering for children
who had never been to school before. .\s temporary premises,
they hired music halls, corn exchanges and even churches,
which were soon crowded with children.  School building and
the battle for attendance absorbed their main cnergies during
the carly years. Many of the schools, built close to the main
thoroughfares, were large two- or three-“deckers”, catering for
over a thousand children.  Spacious and airy, they offered in
wontrast to many of the inconvenient, ill-ventilated buildings
of the past, all that was necessary for exercise, cleanliness and
decency.? At first, many children had to be compelled to come
to school by school-board officers who patrolled the strects.
Neglectful parents were pursued and prosccuted (sometimes as
many as 3,000 a year in Glasgow alone). Even so abscenteeism
remained high for mony years. some boards organised 1d a
wudh schuols tn order to induce the poorest children to attend,
and in times of depression charity dinners were provided fer

v Scottish Education Inquary Committee, Minutes of Eridence, 1887, p 21.

2 Martha M Shinmder, Cathohe Elementary Education in Glasgow
1818-1918, University of Glasgow EdB Thesis, 1964, Appendix D.

3 The transformation of buildings was such that as carly as 1875 a FIMI
commented that schuol boards in the Lowlands had done as much for
education as was donc in the previous 300 years by all agencies.  Report of
Committee of Council on Education, 1875-6, p 151.
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those who brought their own bowls and spoons.  Similarly, faz
necessitous children there were gifts of clothing, indelibly
stamped with the initials of the school board to prevent their
being pawned.

The teachers had to bring order, routine and discipline to
bear or unruly hordes of children. With only two breaks in the
year, at New Year and in the summer,! they laboured with large
classes - even pupil teachers were in charge of 70 to 100 children.
Whereas, in the smaller areas, both apprentices and teachers
werc subject to petty interference or the caprice of local factions,?
under the larger boards they might be chilled and paralysed
by the anonymity of administration. The Scotch Education
Department encouraged managers to interest themselves in
the weltare of young teachers “who being often strangers to the
place and living alone in lodgings, without fricnds and relations,
should be the object of their special care.” They were urged
to remember that “the teacher is a human being who requires
friendship and appreciation as much as anyone clse.”’?

The “3 Rs” formed the staple of the curriculum, but from
early years ex-drill sergeant janitors were engaged to teach boys
military drill in order to accustom them to regular movements
and instant obedience. (The instructors, however, sometimes
forgot they were not on the barrack square and they were
“objected to by both teachers and parents for reasons similar
toa prejudice against parrots that had been atsea™.)d Gradually
the curriculum expanded, sewing became compulsory for girls
and extra inducements were offered for class subjects such as
singing, grammar, history and geography. An additional grant
was awarded on the quality of discipline and organisation, and
inspectors were instructed to note the punctuality and the
manners o the children as well as their language, cleanliness,
neatness, obedience and truthfulness.® Successive codes and

' An Easter break did not become customary ull the 1890s.

* There were instances, for example, of the dismissal of teachers who
belonged to the Established Church when the Free Church party won the
local school board election.  Report of Committee of Council on Education,
1579-50, p 112,

3 Report of Committee of Council o1 Education, 1879-80, p 175.

4 Report of Commilttee of Council on Educatior.. 1898-9, p 488. Retrospec-
tive account. Possibly this bachgrour.d account. for the fact that the Janitor
remains a formidable figure in many schools.

3 Article 19A of the 1973 Code.
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regulations cndeavvured to bring a new clasticity to tewching.
They stressed the need to “promote the development of the
general intelligenee of the scholars”.  History and geography
were to be taught in such a way as “to awaken the sympathies of
the children”. As an optional subject for older girls, domestic
economy Was to cover all aspeets of housecraft induding budget-
ing, while other uptivnal subjects were to include elementary
science, English literature and a variety of languages.

In all schools, the great occasion of the year was “the Inspec-
tion”. A former pupil in a village school in Fife in the early
*eighties has recalled that the children “were always told the
exact day when the inspector would appear.  Great tubbings
and scrubbings and washing and pleating of lung hair took place
the night before.  Slates were well-washed and best frocks and
shirts were made ready.” Sometimes the strain would be too
much for the teacher and among the children “it was rumoured
in an awful whisper ‘she’s grestin’ ahent the board’.””?

THE CONCERN FOR STANDARDS

The contemporary challenge was twofold: the taming and
humanisir.; of a race of young barbarians and, simultancously,
the presenvation of standaids associated with the rural past. The
first tash required teachers to be sucial rescue workers, mission-
aries, possessed of both physical stamina and practical efficiency,
the sccond demanded a degree of mental cultiv ation and scholar-
ship. Since the majority of teachers had come up the hard way
as pupil teachers in the schools, thev were not customarily
lacking in vigour or subustness.  During the years of apprentice-
ship the weakest had gone to the wall, in large schools particu-
larly, ax une inspector wrote, “the daily urgency of active work,
and the unavcidable pressure quickens the movements and
sharpens the wits of pupil teachers”®. However, the Scotch
Education Department was concerned not only with increasing
recruitmment but also with raising standards and restoring the
links with the universitics.

Already, managers received a bonus for every pupil teacher

! To be a Pupil Teacher, Isabel Law, (Typescript) 1965, p 21.
2 Report of Committee of Council on Education, 1870-1, p 306,
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who passed the yearly examinations. (Customarily half the
bonus, ir 20s to 30s, was allocated by the managers to the
apprentices.) In 1878, the age of indenture was raised to 14,
thus shortening the period of service to four years, and the
number of apprentices allowed to any one certificated teacher
was reduced from four to three.! Inspectors were urged to
oppose “the appointment of sickly, precocious children as pupil
teachers” and to secure that apprentices received a regular
course of systematic instruction rather than a “cram” prepara-
tion for examination.

There were regrets that in many urban schools apprentices
werc no longer under the personal superintendece of the head
teacher, but became the responsibility of one of the assistant
teachers. Olten they were not properly looked after. In the
words of one report, “their work is not made interesting to them,
they are not cheered on, and as a consequence they have no
enthusiasm”. The payment of apprentices, now left to the
discretion of the school boards, was barely sufficient, and the
hardship of the pupil teachers was said to be reflected in their
“pale and haggard faces and their threadbare garments”.2

All students accepted by the colleges were now official'y
Queen’s Scholars. With the expansion of the training course
to cover new school subjects, the warping influences of the
“sixties were dispelled. Some of the more elementary subjecis,
such as mental arithmetic, disappeared; others, including history
and geography, were confined to the fitst year. New subjects
came in: music - inspected by the celebrated John Hullah - and
physical training, in the form of military drill for men and
calisthenics for women. Menst. ‘entscould takeas many asthree
scicnce subjects and two languages. (Women were restricted to
either a single science subject or one language.) Their training
in Latin stood them ingood stead in the English grammar exam-
ination where their “schelarly confidence” contrasted with
the “meagre faltering style” of the English candidates.?

Equipment kept pace with innovations in the curricuium.
Pianos - the Edinburgh Church of Scotland College had as

1 1’78 Code, Article 70 (¢) and (5).

2. »port of Commitlee of Council on Education, 1878-9, pp 150-1.

3 Report of Committee of Ceuncil on Education, 1884-5, p 287. (Sec
Appendix E, IV, pp 2445, for examples of college timetables.) ,
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many as cight panus  replaced the old training college harmon-
wm, described by Hullah as “the worst of its class”. Libraries
becaine more important, there were, for example, 3,500 volumes
in the Glasgow Church of Scotland College library.?  Scientific
equipment also became more claborate, and the same college
could boast a “muscum, furnished with chemical and physical
apparatus valued at £450”, as well as a set of meteorological
instruments housed in the tower.? In 1878, the new extensions
to Moray House included the very latest innovation, a model
kitchen for practice lessons in cookery.3

The term “training college™ was now officially used instead of
normal school. Whether designedly or not, the new terminology
coincided with improved standards. The old title had been
appropriate only when the model schezl was used as the sole
place of instruction for teachers. Gradually, however, the
school itself had becume more of a demonstrati ‘n centre to
which students resorted now and then. Indeed, the course of
school n.anagement, including practical teaching, was only one
of fifteen subjects of the training college syllabus, and there
were complaints that students spent too little time on the theory
and practice of teaching.! The time had long passed when
students had formed part of the teaching strength of the school.
Rather the school was now to training college students what
the hospital was to medical students. In the words of one of
the inspectors, “What the clinical lectures are to the one, the
criticism lesson and its adjuncts are to the other”.5

The criticism lesson, with some slight local variations,®
remained a regular feature of the course. During the session,
a student gave sesveral criticism lessons, each of which was
commented on by two or threc members of the staff: the
Rector, the master of mithod, possibly one of the subject
lecturers, and, of counse, by fellow students. Especially :o “the

Y Report of Cormittce of Counei’ an Education, 1871-2, p 213.

3 Church of Scotland Nermal College, Minutes of the Comnuttee, 10 March
1873 MS. “the lccturer sn charge of scicnee teaching had recently read a
paper o b~ Bittish Association.

3 Report of Committee of Council on Education, i878-9, p 290.

3 Report of Com nittee of Council on Education, 1876-7, p 210. About a
guarter of the time was des >ted to thy. aspeet of the eurrieulum.

8 Report of Caommiitee of Council on Education, 1877-8, p 248.

¢ For cxanple, it was waried sometrnes by the expedient of seleeting at
random anc’her ~tudent to cunclude the lesson by oral questioning.
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young and more sensitive female students”, the occasion was a
“severc trial”, but so strongly were its advantages upheld that
it remained the hasis of practical training. The large practising
school continued to serve all the college needs and the Educa-
tion Committee of the Church of Scutland quoted with pride
the comment of the inspector, “These scl.ools are the largest in
Scotland, and are conducted with much spirit, skilland success”.!
If students were introduced to conditions in board schools at
all, it was only on rare and! brief visits.

The most significant innovation of the ’seventies was the
opporunity offcred to selected students, in the code of 1873, of
attending university classes during the winter sessions. For-
merly the occasional normal school student had attended
univeisity classes “on the s'7”. Now the new concession
opened up the prospect of acquiring the wider culture asso-
ciated with the university world. Pupil teachers who achieved a
certain standard in classics or mathematics in the catrance
examination could attend two unisversity classes during each of
the two winter scssions of their course of training. The details
of the scheme had been worked out by George Ramsay,
Professor of Humanity at Glasgow Caiversity, and John Kerr,
HMI.? Male pupil teachers were to be selected for university
after the preliminary examination in the summer. They were
to teach up to November Ist and then to attend university for
three months before the commencement of the training college
session in February, pursuing thereafter a.concurrent course at
the two institutions. Since in both Edinburgh and Glasgow, all
four training institutions werc within distance of the universities,
it would usually be possible to dovetail attendance at the
uriversity classes, which started at 8.00 am, with the necessary
professional instruction.

The con-urrent system, made possible by the low fe